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Bangladesh – An Introduction
The People's Republic of Bangladesh is a country in South Asia that
forms the eastern part of the ancient region of Bengal. Bangladesh literally
means "The Country of Bengal". Lying north of the Bay of Bengal, on land it
borders India and Myanmar, and it is a close neighbor to China, Thailand,
Nepal and Bhutan.Bangladesh is surrounded by India in The West, North and
North-East and Myanmar to the South-East. It is situated between 20034' and
26038' North Latitude and 88001' and 92041' East Longitude. It has an area of
147,570 Sq. Km. and a population of nearly 140 million. It has a population
density of 948 persons per Sq. Km., which is the highest in world.
There has long been advanced civilization in what is now Bangladesh,
once the eastern part of a greater region called Bengal. There is recent
evidence of civilizations dating back to 500 BC, and there are even claims of
social structures from around 1000 BC. Early civilizations had Buddhist
and/or Hindu influences. Northern Bangladesh has several sites of mass
architecture, in the form of temples and monasteries, bearing proofs of such
influences. Bengal became Islamic starting in the 13th century and developed
into a wealthy centre of trade and industry under the Mughal Empire during
the 16th century. As the name “The Country of Bengal” suggests that
Bangladesh is an ethnically homogeneous country. Among the different
ethnic groups Bengalis 98 % and the remainder are mostly, Santhals,
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Chakmas, Garos, Biharis, Oraons and Mundas. Variations in Bengali culture
and language do exist of course.
The religions practiced in the region have changed significantly
through history. At various times in the distance past, Buddhism and
Hinduism were each the dominant religions. The 1947 partition of Bengal
along religious lines augmented the Muslim majority in the region. The
estimate of religious makeup from the 2001 census reported that the
population was 89.58% Muslim, 9.34% Hindu, 0.62% Buddhist, 0.31%
Christian and 0.15% Animist. With the highest density of population in the
world and slow economic progress, the people of this country are trapped in
the vicious cycle of poverty. Over 50% of the people who live below the
poverty line are not able to provide for their basic needs and amenities. With
140 million people, Bangladesh is the eighth largest in the world in
population. It is also one of the most densely populated countries and
endowed with limited natural resources. Bangladesh has to rely, more than
most developing countries, on its human resources for progress and
prosperity.
Table 1: Information Brief on Bangladesh
Life expectancy at
Male 60.8 years, Female 59.6 years
birth
Literacy rate

68 percent (15 years and above)

Administrative
Units:

Division-6, District-64, and Upazila-463

Basic economic indicators
GDP-purchasing
power parity

$275 billion (2004 est.)

GDP-real
rate

7.0% (2006 est.)

growth

GDP-per capita: $2,000 (2004 est.)
purchasing power
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parity
Per-capita income $ 284.11 (1998-99)
Aid-per capita

$10.1 (2003)

GDP-composition by sector
agriculture

20.5% (2004)

industry

26.7% (2004)

services

52.8% (2004)

Revenue,
excluding grants

23.4% (2004)

Labour force-by occupation
agriculture

65%

services

25%

industry and mining 10% (1996)
Unemployment rate 3.6% (2002)
Labour force

64.1 million (1998)

Note: extensive export of labour to Saudi Arabia, Kuwait, UAE, Oman,
Qatar, and Malaysia; workers' remittances estimated at $1.71 billion in
1998-99
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Industry and international trade
Industries

jute manufacturing, cotton textiles, garments, tea
processing, paper newsprint, cement, chemical, light
engineering, sugar, food processing, steel, fertilizer

Industrial
production growth 6.2% (2001)
rate
Agricultureproducts

rice, jute, tea, wheat, sugarcane, potatoes, tobacco,
pulses, oilseeds, spices, fruit; beef, milk, poultry

Exportscommodities

garments, jute and jute goods, leather, frozen fish and
seafood

Importscommodities

machinery and equipment, chemicals, iron and steel,
textiles, raw cotton, food, crude oil and petroleum
products, cement

Others

Mineral resources

Natural gas, Coal, Peat, Limestone, Hard rock, Beach
sand heavy mineral (zircon, rutile, Ilmenite, Garnet,
Magnetite, Monazite, Leucoxene, Kyanite), Glass
sand, white clay, brick clay and metallic minerals.

Energy sources

Fuel wood, natural gas, liquid petroleum fuels, coal,
hydropower, solar power, biogas, etc.

Food

Staple diet: rice, wheat, vegetable, pulses, fish and
meat.

Principal crops

Rice, jute, wheat, potato, tea, tobacco, sugarcane.

Source: Discovery Bangladesh & Banglapedia
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History of Education in Bangladesh
From the time of English rule to the Pakistani regime and finally the
Bangladeshi system, education has evolved not only in methods but also in
fundamental aspects like language and governance. Bangladesh has gone
through various phases of educational reforms in the systems. During British
period, the wealthy class mainly reserved education. The language of
pedagogy was English, as the British people ran the schools. The few natives
who were fortunate to receive education were either from wealthy families
(Nawabs) or whose family had ties with the British governing body. For one
to receive higher education, such as a university degree, to become a
professional, one had to attend schools in England.
After the British had left the Indian subcontinent, the territory
currently known as Bangladesh came under Pakistani regime as the state of
East Pakistan in 1947. Bangladesh emerged as an independent country in
1971.
Bangladesh runs one of the biggest primary education administrations
in the world. Development of primary education poses a daunting challenge
because of inaccessibility and resource constraint. Despite these constraints
Bangladesh has achieved remarkable success in the field of literacy and
primary education. In 1947, there were about 19,000 primary schools in the
region of Bangladesh. The number rose to 29,000 by 1971. After the
emergence of Bangladesh the growth was faster. The adult literacy rate (15
years and above) is now estimated 68%. The rate was 35% in 1991. It has
taken decades to arrive at this level of literacy.

Structure of the Education System in Bangladesh
The present education system of Bangladesh may be broadly divided
into three major stages: primary, secondary and higher education. Primary
education is imparted basically by primary level institutions. Secondary
education is imparted by junior secondary/secondary and higher secondary
institutions. Higher education is imparted by degree colleges, universities and
other higher level institutions for specialized and professional education.
Primary education (Grade I-V) and general non-formal education are
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managed by the Primary and Mass Education Division (PMED), currently
under the supervision of the Prime Minister. Other post-primary and tertiary
education programs are the jurisdiction of the Ministry of Education (MOE)
headed by the Minister of Education. Education in Bangladesh is divided into
four streams in terms of curriculum: general education, madrasah education,
technical vocational education and professional education. Annex 2 shows
the structure of the present education system in Bangladesh.

Primary Education
In the ancient times and the middle ages the indigenous education
system which evolved in the Indian subcontinent had a predominantly
theological and philosophical approach, which alienated itself from the
common people. The British introduced and implemented the modern
education system in this subcontinent. The Wood's Education Dispatch of
1854 was a significant example of the efforts to the modernization of
education by the British rulers in Bengal. Following its recommendation a
Department of Public Instruction was created in 1855-56. The department
was placed under an important officer to be called the Director of Public
Instruction and posts of inspectors were created. The Dispatch also advocated
for encouraging initiatives to establish private educational institutions. Lord
Curzon took some steps for expanding primary education. In 1910, Gopal
Krishna Gokhale placed a bill in the Law Council for making primary
education compulsory. The bill was, however, rejected in 1912. Later on, in
1919, a bill making primary education compulsory in the municipal areas was
passed.
After the Second World War, the Sergeant Commission Report
(1944), for the development of education was published. It was the first
report to recognize pre-primary education. As the British rule ended in 1947,
the Sergeant Commission Report remained unimplemented.
Soon after partition, a resolution to make primary education universal,
compulsory and free was put forward at the National Education Conference
(1947). In order to make primary education compulsory, the Government
undertook an experiment where 5,000 primary schools were selected in some
selected Unions to be run as “Compulsory Primary Schools” later, which
were renamed as “Model Primary Schools”, and the rest were to operate as
“Non-compulsory Primary Schools” later, which were renamed as “Non344

Model Primary Schools”. Till 1951, primary education was a 4-year course.
In 1952, it was made a 5 year course.
Universal access to primary education was given emphasis in the First
Five-Year Plan. The first Education Commission was set up in 1959. This
Commission recommended that within the next fifteen years, primary
education should be an 8-year course, and liberal promotion on the basis of
age should be introduced. In the Second and Third Five Year Plans, there
were increased allocations for the development of primary education subsector to enhance facilities in the schools and to provide for increased student
enrollment. The Government, in 1965, collectively termed Model and NonModel Schools as “Managed Free Primary Schools”. Under that scheme, all
the primary schools were brought under one administration and the teachers
received pay according to their qualifications.
In 1971 when the people fought a glorious war to win Independence
and the country was named as Bangladesh. Constitution of Bangladesh states
that Primary Education shall be the responsibility of the State.
Acknowledging primary education as a national responsibility of the
Government, and recognizing the fundamental rights of the people to
education ushered in a new era in Bangladesh. In light of this, steps to
upgrade the education system were taken right after independence in 1972,
the Kudrat-e-Khuda Education Commission was formed to recommend
objectives, strategies and action plans for creating a modern education system
suited to the needs of an independent nation and compatible with the systems
of the neighboring countries.
It may be mentioned here that not all of the Commission’s
recommendations were implemented. But the Government nationalized
36,165 primary schools in 1973 and declared 157,724 teachers of those
schools as government employees. From then on, strengthening and
improving primary education management became a part of the state’s
responsibilities, and planned steps were gradually taken for the development
of primary education.
The yearly growth rate was 7.7 percent during 1972-76, but the
growth in the number of schools slowed down during 1981-90 to less than
one percent per annum. The growth rate accelerated again to rise to 4.1
percent during 2000-03. Table 2 shows the number of institutions by
management, 1990-2005.
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Table 2: Number of institutions by management, 1990-2005

Year

Public
Primary
School

Private & other
primary levels
institutions

All primary
level institutions

1990

37655

9586

47241

1991

37694

11845

49539

1992

37706

12608

50314

1993

37706

15180

52886

1994

37710

18455

56165

1995

37710

22184

59894

1996

37710

23647

61357

1997

37710

39975

77685

1998

37710

42093

79803

1999

37709

41131

78840

2000

37677

39132

76809

2001

37671

40455

78126

2002

37671

40692

78363

2003

37671

49066

86737

2004

37671

45197

82868

2005

37672

42725

80397
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Bangladesh has made remarkable progress in primary education over
last few years. This has been due to introduction of compulsory primary
education (CPE) in 1992 along with many other innovative educational
initiatives at this level.
The primary education is of five years’ duration in Bangladesh. The
official entry age for grade 1 has been fixed at 6 years. Children of age 6-10
years are suppose to be the students of primary schools. There are many types
of institutions impart primary education in Bangladesh, some of those are
government primary school, registered non-government primary school, nonregistered primary school, primary classes attached to high school,
experimental school, satellite school, community school, non-formal primary
school, ebtedayee madrassa, kindergarten, etc.
However, the main providers are the government primary schools,
ibtidayee madrassas and NGO operated non-formal schools. Table 3 shows
the number of institutions, teachers, enrollment and pupil-teacher ration for
2004.
The available data on promotion rates by grade and gender show that
the rates have not changed significantly over time. In 1990 the promotion
rates varied from 75 percent to 83 percent; in 2004 the range was 75-84
percent.
The average dropout rate in 1990 was 15 percent in each grade. Since
1990 the dropout rate started decreasing. In 2004, the average grade-wise
dropout was 12 percent.
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Table 3: Number of institutions, teachers, enrollment and pupil-teacher
ration for 2004
Teachers

Enrollment

Number
of
Institution

Total

Female

Total

Girls

Pupil
Teacher
Ratio

Govt. Primary
School

37671

162220

66725

10359813

5223613

64:1

Regd. NGPS

19814

77206

21184

4079119

2034548

53:1

Non-regd.
NGPS

1699

6612

3145

297249

146124

45:1

54

252

95

12613

6435

50:1

Ebtedayee
madrassa

6723

28119

2972

846092

399947

30:1

Kindergarten

3745

21928

12030

226635

108060

10:1

NGO

447

1828

1043

78482

39426

43:1

Community

3218

12641

6920

436122

212316

35:1

8214

31691

2176

1128342

491577

36:1

Attached to
High School

1283

10438

4521

488833

244821

47:1

Total

82868

352935

120811

17953300

8906867

51:1

Type of
Institution

Experimental

Attached
High
Madrassa

to
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The percentage of a cohort of pupils who enrolled in the first grade of
primary education in a given school year and who eventually reaches grade 5
is the survival rate. The survival rates during the year 1991-2004 have been
fluctuating without showing any sustained improvement. (Figure 1)
70
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Figure 1: Survival rates in Primary Education (1991-2004)

Secondary education
In Bangladesh, secondary education refers to education in grades 6 –
10. Secondary education is divided into two stages junior secondary and
secondary. The schools having grades 6-8 are referred to as Junior High
Schools and those having grades 6-10 are called high schools. Schools having
grades 11-12 are called higher secondary schools or intermediate colleges
that are at times added to high schools.
For education at the junior secondary stage, the language of
instruction is Bangla, and the curriculum up to Class VIII is uniform.
Secondary-level (or “high school”) instruction has both a general education
component and a specialization, or stream; in classes IX and X, students enter
a science, humanities or commerce stream, but students in all the streams
take some common compulsory courses. Upon completion of secondary
education, students are required to take examinations for the award of the
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Secondary School Certificate (SSC). After successfully completing these
examinations, students may continue their studies at the higher secondary
level.
The higher secondary level of education consists of classes XI and
XII. Instruction takes place at intermediate colleges. Students study in a
specific stream and may choose from science, humanities, commerce, home
economics, agriculture, and music. The Higher Secondary Certificate (HSC)
is given upon completion of class XII. The examination is the primary
admission requirement for study at universities in Bangladesh.
Bangla is the language of instruction, although there is a provision for
English as language of instruction. Both Bangla and English medium follows
the same curriculum and textbooks but in two languages. English is taught as
a compulsory subject at the primary and secondary level in Bangladesh.
The Technical Education Board (TEB) is responsible for secondary
technical programmes in Bangladesh. The TEB oversees curriculum
development, administers examinations, and awards all certificates and
diplomas. Students who complete class VIII may take two-year vocational
certificate courses at vocational/technical institutes, which are designed to
prepare skilled workers in different vocations. The certificate is awarded
upon completion. Polytechnics, commercial training institutes and agriculture
training institutes offer two- and three-year certificate and four-year diploma
programmes. Admission to these programmes requires the Secondary School
Certificate. Two-year certificate programmes are offered in secretarial
sciences and two-year diploma programmes are offered in printing
technology and commerce. Four-year diploma programmes are offered in the
fields of civil technology, mechanical technology, electrical technology,
power technology, electronics technology, architectural technology, chemical
and food technology, ceramic technology, surveying, marine engineering,
and agriculture. Students who complete these programmes are awarded the
Diploma in Technology and may enter into Bachelor of Engineering
programmes at universities.
Bangladesh had 9,444 secondary schools with 2.6 million students
and 92,241 teachers in 1985 and in 2005 the number of secondary schools
has increased to 18,500 with 73.98 million students and 238,158 teachers.
Development efforts in the late 1980s included programs to provide low-cost
vocational education to the rural populace. Efforts also focused on the
establishment of science teaching facilities in rural schools, as compulsory
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science courses were introduced at the secondary level. The government also
had provided training for science teachers and supplies of scientific
equipment. In spite of many difficulties over the years, the number of both
secondary schools and students, particularly females, increased steadily.
Table 4 shows the growth of secondary schools students by sex. Enrollment
in technical and vocational schools increased in a similar manner. Secondary
education for the most part was private but was heavily subsidized by the
state budget.

Table 4: Growth of secondary schools students by sex
Number of Students
Year

% of Girls
Boys

Girls

Total

1970

1103531

249169

1352700

18.4

1975

1472132

492020

1964152

25.0

1980

1778012

627045

2405057

26.1

1985

1742505

840806

2583311

32.6

1990

1977985

1015745

2993730

33.9

1995

2712677

2402784

5115461

47.0

2000

3626648

4020237

7646885

52.0

2005

3530538

3868014

7398552

52.28

From Table 4 it is evident that the before 1995 the percentage of girls
in the secondary schools in Bangladesh was less. Whereas from 1995 the
percentage of girls started to increase and in the year 2000 it was 52 percent
and in 2005 it was 52.28 percent. This is an extraordinary achievement for a
developing country. This remarkable achievement was a result of a
nationwide stipend programme of the Government of Bangladesh launched in
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January 1994. The programme is implemented through four different sectoral
projects through the Ministry of Education. All four components of the
programme is designed to increase girl’s enrollment in grades 6-10, to assist
them to pass their SSC examination so that they become qualified for
employment and to hold them in school and thereby prevent early marriage
(GoB, 2006).
To be eligible for the stipend the girl students must attend 75 percent
of classes in a year, must obtain on average 45 percent marks in half
yearly/annual examinations and must remain unmarried. The programme
provides monthly stipends of Tk. 25 to 60 depending on grade, which are
awarded in two installments per year. The stipend recipients are exempted
from tuition fees. For these tuition charges the schools are reimbursed by the
government. The girls also receive Tk. 250 in grade nine as a book allowance
and Tk. 500 in grade ten as examination fees.
The stipend programme has undoubtedly succeeded in encouraging
girls’ participation at both primary and secondary level. Recent surveys have
found that on average 54 percent of rural girls enrolled in secondary schools
and dakhil madrassas are stipend recipients (Ahmed et al, 2006).

Madrasah Education
Bangladesh has two kinds of madrassas: Quomi madrassas—
estimated at more than 6,500 at the secondary, intermediate, and higher levels
with about 1,462,500 students and 130,000 teachers. These Quomi madrassas
in Bangladesh, which are predominantly of Deobandi persuasion, teach the
standard Dars-i-Nizami prevalent in all South Asian madrassas. The Quomi
madrassas are private, receive no financial support from the government, and
are supported by religious endowments or by zakat, sadaqa, and donations
from the faithful.
The other category of madrassas in Bangladesh is the government
controlled, or Alia madrassa system, a unique system of Islamic religious
education. Divided into five distinct levels—ibtedai (elementary), dakhil
(secondary), alim (higher secondary), fazil (B.A.), and kamil (M.A.), these
madrassas teach all the required modern subjects such as English, Bangla,
science, social studies, math, geography, history, etc., along with a revised
version of Dars-i-Nizami. Although they are privately owned and managed—
352

with the exception of five major Alia madrassas that are wholly controlled by
the government. About 80 percent of the salaries of their teachers and
administrators as well as a considerable portion of their development
expenditures are paid by the Government of Bangladesh. The 2005–06
budget, for example, allocated TK 7679.8 million for salary support of 7345
non-government madrassas (Dakhil, Alim, Fazil & Kamil). The government
also allocated considerable funds for the construction of 1,741 new
madrassas in the private sector. These Alia madrassas are registered with, and
supervised by, the government-appointed Bangladesh Madrassa Education
Board, which also prescribes the curriculum and syllabi and conducts
examinations. However, the government has approved equivalence of only
dakhil and kamil to Secondary and Higher Secondary certificates,
respectively.
According to the latest data (2005) available to BANBEIS, there are
6685 non-government dakhil madrassas, 1315 non-government Alim
madrassas, 1039 non-government Fazil madrassas and 172 non-government
Kamil madrasah in. The total number of students at all levels in the Alia
system is 3,456,094. The number of teachers in these madrassas is 151,885.
Unlike the graduates of Quomi madrassas, whose degrees are not recognized
by the government and who pursue their careers in religious establishments
and private businesses, the majority of the graduates of Alia madrassas merge
into the general stream of education by continuing their education in colleges
and universities.
Primary level or ebtedayee education: This is equivalent to primary
level of general education. The first level of madrasah education is comprised
of 5 years of schooling (grades I - V). Normally, the children of 6 years of
age begins in class 1 and finishes class V at the age of 11 years. Ebtedayee
education is imparted in independent ebtedayee madrasahs and ebtedayee
sections of dhakhil, alim, fazil and kamil madrasahs. It is also imparted in
some of the private quami - kharizi madrasahs.
There are also elementary level madrassas known as maktabs, or
ibtedai madrassas, first formally approved by President Zia-ur-Rahman in
1978. The Madrassa Education Board has approved only 5,150 of all
independent ibtedai madrassas, with 23,176 teachers and 377,749 students.
At any rate, the important thing to note here is: a) the significant contribution
of ibtedai madrassas in providing elementary education in areas where no
government primary schools are available; and b) that these ibtedai
madrassas are now acting as feeder institutions for both the Alia and Quomi
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madrassas. More than 50 percent of students in Quomi madrassas and more
than 70 percent of students in Alia madrassas come from an ibtedai
background. At present (2006) there are 6,723 institution, 28119 teachers and
846092 students in the ibtedai madrasah system. The percentage of female
teachers and students are 10.57% and 47.27% respectively. Table below
shows development of Ebtedai madrasah system. Table 5 shows the growth
of independent Ebtedayee Madrasahs in terms of number of institutes
teachers and students by sex.
Table 5: Number of independent Ebtedayee Madrasah, Teacher and
Students, 1995-2006
No of

No of Teachers

Student

Year
Madrasahs

Total

Female

Total

Female

1995

4505

18850

1124

30045

10567

1996

4757

19904

1154

31457

11059

1997

5150

22068

1212

377749

12061

1998

5244

22576

1289

378892

12307

1999

5289

24879

1248

379065

12490

2000

5297

24889

1252

407987

18262

2001

5389

25108

1890

1032501

496392

2002

6423

26788

2971

1242602

597401

2003

6413

26834

2940

1231408

588012

2004

6654

27823

2918

836501

395580

2005

6713

28071

2962

844523

399259

2006

6723

28119

2972

846092

399947
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An overwhelming majority of these students come from poor families
who cannot afford to send their children to modern schools because, first, in
most cases modern schools do not exist at an accessible distance, and second,
the schools are either too expensive or too crowded. In Bangladesh, an
overwhelming majority of Quomi madrassa students (82 percent) come from
poor families of rural areas and small towns. The student body of the Alia
madrassa system is much more diverse and includes a large number of
students from the lower middle classes as well.
Secondary level: The secondary level of madrasah education is
comprised of 7 (5+2) years of formal schooling. It takes five years in dhakhil
stage (S.S.C. level) from grade VI - X while the last 2 years in alim (higher
secondary) stage. Dhakhil level education is imparted in dhakhil madrasahs
and in dhakhil level of alim, fazil and kamil madrasahs. Alim is equivalent to
higher secondary certificate education imparted to alim madrasahs and in
alim level of fazil and kamil madrasahs.
There are diversification of courses after three years of schooling in
secondary level of education from grade IX of dhakhil stage and grade XI of
alim stage. There are streams of courses such as humanities, science and
business education, where students are free to choose their courses of studies.
Private individuals or private bodies manage all madrasahs of this level. Most
of these madrasahs provide co-education. However, there are some single
gender madrasahs in this level of madrasah education. There are two public
examinations namely; dhakhil and alim after the completion of 10 years of
schooling and twelve years of education, respectively. The Bangladesh
Madrasah Education Board (BMEB) provides these two certificates.
Tertiary level of madrasah education: This level is comprised of 4
(2+2) years of formal education. The minimum requirement for admission to
higher level of madrasah education is the alim (equivalent to HSC)
certificates. Alim pass students are qualified to enroll in 2-year fazil
education. This level of education is imparted in fazil madrasah and in fazil
level of kamil madrasahs. After successful completion of fazil degree one can
enroll in 2-years kamil level education. There are four streams of courses in
kamil level education; streams are hadis, tafsir, fiqh and adab. Bangladesh
Madrasah Education Board conducts these two fazil and kamil examinations
and award certificates. After successful completion of the specified courses
one can appear these examinations.
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Out of the total kamil the government manages madrasahs only three
madrasahs and others are managed by either individual or by private bodies.
However, there are few girls' madrasah for girl students.
The Bangladesh Madrasah Education Board has the following
functions as regard to madrasah education: grants affiliations to different
levels of madrasahs from ebtedayee to kamil; prescribes syllabi and curricula;
conducts public examinations (dhakhil to kamil) and scholarship
examinations. Besides the public system of madrasah education there are a
good number of private madrasahs for the Muslim students, namely: hafizia,
qiratia, quami and nizamiah. Most of these madrasahs are residential. These
types of madrasahs are sometimes called kharizia as these are beyond the
purview of the general system of education. Recently, these quami madrasahs
have been organized under the umbrella of a private board known as 'Befaqul
Madaris or Quami Madrasah Board which constitutes curricula and syllabi of
quami madrasahs, conducts examinations and awards certificates and
degrees.
In Bangladesh, the ulema have shown remarkable flexibility in
adapting to the changing social, economic, and political conditions, as is
evident in the important changes in the social organization of madrassa
education. The Alia madrassa system is a spectacular example of how
modern and traditional systems of education were combined, notwithstanding
its well-known inadequacies and shortcomings. But what is not widely
known and appreciated are the important changes that have been introduced
in Quomi madrassas during the past three decades. The following changes are
worth mentioning:
1.

Bangla has been made a compulsory subject up to the secondary
level. It is interesting to note that Quomi madrassas did not teach
Bangla at any level before 1972.

2.

English has been added as a compulsory subject in the primary
section, and several madrassas now provide facilities for English
education at higher levels as well.

3.

Elementary school education has now been integrated within the
Quomi madrassas, incorporating all subjects of general education
along with the usual Islamic education.

4.

Comparative religion has been added to the curriculum.
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Funding resources have been diversified. Although traditional sources
- zakat and sadakas raised from local communities and local and business
communities’ donations are still important, the non-resident Bangladeshis
have now become a substantial source of funding for Quomi madrassas.
Similarly, Europe and North America-based Muslim non-governmental
organizations (NGOs), as well as some individuals are also providing funds,
especially for elementary religious education.
Conclusion
Education system in Bangladesh has been improved tremendously
during the last two decade. Due to several interventions including provision
stipend for the girl students, the girls enrollment has been increased
remarkably at the primary and secondary level. Total enrollment and literacy
rate has also improved remarkably. Another achievement of Bangladesh
education system is in modernization of madrassah education by introducing
science, humanities and commerce education along with the religious
subjects.
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La Scolarısatıon Des Fılles Au Malı.
Bintou Sanankoua
Chercheur à l’Institut des Sciences humaines
De Bamako.

La Scolarısatıon Des Fılles Au Malı
Le Mali est un grand pays enclavé de 1 241 238 km2 situé au cœur de
l’Afrique de l’ouest, limité au nord par l’Algérie et la Mauritanie, au sud par
la Côte d’Ivoire et le Burkina Faso, à l’est par le Niger, à l’ouest par le
Sénégal et au sud ouest par la Guinée. Il est divisé en huit régions
administratives et un district, le district de Bamako. La capitale, Bamako est
une ville d’environ un million d’habitants.
Le Mali est une ancienne colonie française qui a accédé à
l’indépendance le 22septembre 1960. Le français est toujours la langue
officielle. L’enseignement est dispensé en français dans toutes les écoles
publiques et dans le supérieur. Il est dispensé en arabe dans les medersas qui
sont des écoles privées, et en langues nationales dans certaines écoles au
niveau du fondamental, c'est-à-dire au niveau de l’enseignement primaire.
Le Mali a une population totale de plus de 13 millions d’habitants,
inégalement réparties sur le territoire. 60% du territoire ne compte que 10%
de la population. La densité est de 90 habitants au kilomètre carré dans le
delta central du Niger, alors qu’elle est inférieure à 5 dans les régions
sahariennes du nord. La population se repartie entre plusieurs groupes
ethniques, plus de 15 ethnies, dont les mandeka, les bamanan, les soninké, les
peuls les dogons les touareg, etc.
Le taux d’accès à l’eau potable est de 48%. Le taux d’alphabétisation
est de 46%, dont 53,5% pour les hommes et 39,5% pour les femmes. Les
femmes représentent 51% de la population totale. Huit femmes sur dix ne
savent ni lire ni écrire en milieu rural.
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La population malienne est jeune. 45% des adolescents ont moins de
15 ans. 65% ont moins de 25 ans. L’économie est essentiellement basée sur
l’agriculture et la pêche. Le Mali est le premier producteur de coton en
Afrique de l’ouest. La présence et l’exploitation de mines d’or promettent le
pays à un avenir industriel. Le Mali est un pays anciennement et
profondément islamisé. L’islam y a fait son apparition dès le VII ème siècle
par le canal du commerce transsaharien. Les empires du Mali et du Songhay
sont restés marqués par le sceau de l’islam. Le pèlerinage de Kankou
Moussa, empereur du Mali, est resté gravé dans les mémoires en dehors du
continent noir.
La constitution au XIXème siècle, d’Etat théocratique comme la Diina
de Sékou Amadou ou l’empire toucouleur d’El Hadj Oumar, témoignent de
l’implantation profonde de l’islam dans la région qui reste encore la religion
dominante. 90% de la population malienne est musulmane, 9% pratiquent les
religions traditionnelles et 1% les religions chrétiennes.Le taux de
scolarisation est encore faible au Mali. Il était de 7% en 1960, au moment de
l’indépendance, 26% au début de la décennie 90. Une enquête sur les
migrations montre qu’en 1993, 69% des enfants maliens n’ont jamais été
scolarisés. Ce chiffre atteint 74% chez les filles, contre 64% chez les garçons.

Bref historique de la scolarisation au Mali.
Avant la colonisation.
Dans les sociétés pré coloniales du Mali, la transmission du savoir,
des valeurs et normes se faisait à travers l’organisation de la société par
classes d’âge, à travers les séances d’initiation et les jeux. Filles et garçons
sont, par ces canaux, largement informés et préparés à leurs futures
obligations, droits, devoirs et responsabilités. L’objectif était en ce temps là,
de former et d’éduquer de façon que chaque membre de la société connaisse,
accepte et perpétue sa place et son rôle. Avec la pénétration progressive et
pacifique de l’islam, l’enseignement coranique s’est développé. Il était
dispensé dans les vestibules, les cours des maisons du maître qui tenaient lieu
d’école et dans les mosquées. Les populations islamisées se sont tellement
appropriées la nouvelle religion, qu’elles ne la percevaient pas comme une
religion étrangère. L’enseignement était destiné en premier lieu à apprendre,
à connaître et à pratiquer la religion musulmane. Il n’y avait pas de
discrimination entre garçons et filles à ce niveau, elle apparaîtra plus tard,
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puisque les filles quittaient rapidement pour se marier. L’enseignement
coranique s’est formalisé et a largement dépassé l’apprentissage de la
religion. Il couvrait tous les domaines du savoir et pouvait aller jusqu’à la
formation des érudits comme les Mohamed Bagayogo et autres Amed Baba.
Les célèbres universités de Tombouctou, et de Jenne, étaient connues bien
au-delà des frontières du Bilad es Soudan et fréquentées par les oulémas du
monde musulman, plusieurs siècles avant la conquête coloniale.

Pendant la colonisation
L’école sous sa forme actuelle est un héritage colonial. Elle a fait son
apparition avec la conquête coloniale, a évolué au gré des différentes étapes
de cette conquête pour adapter l’enseignement, son contenu et ses méthodes
aux besoins du moment. Le recrutement était obligatoire. La première école,
l’école des otages créée en 1886 à Kayes n’avait aucune fille. Les premières
écoles de filles sont créées à partir de 1920 et le programme portait sur
l’apprentissage de la lecture, de l’écriture, de l’enseignement ménager, de
l’histoire et de la géographie de la France.L’objectif de l’école coloniale était
de former des sujets fidèles et reconnaissants, collaborateurs indigènes du
pouvoir colonial, tant dans l’administration que dans le commerce et
l’industrie.
A partir de 1950, l’école est organisée sur le modèle de la métropole,
mais sa philosophie ne change pas. Elle reste élitiste, et doit continuer à
rendre les africains admiratifs, et au service de la France.L’écart se creuse
entre garçons et filles qui vont à l’école. Pendant cette période, seule 1% des
filles accédait à l’enseignement et ne dépassait pas le niveau du CE2. (4è
année)De 1938 à 1956, il y a eu en tout et pour tout 45 filles qui ont accédé à
l’école normale de Rufisque. Le collège moderne de jeunes filles ouvre ses
portes en 1951 avec un effectif total de 82 élèves, pour l’ensemble des
niveaux, de la 6ème à la 3ème, (BEPC). Avec l’indépendance, le Mali se trouve
face à des défis majeurs en matière d’éducation comme former les cadres
nécessaires à son développement, et mettre un terme à une inégalité flagrante,
l’écart entre la scolarisation des filles et des garçons.
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La réforme de l’enseignement de 1962.
La réforme de 1962 est profonde. Elle avait pour objectif de rompre
avec l’école coloniale en décolonisant les esprits et en dispensant un
enseignement de masse et de qualité, rompre avec la pratique qui faisait que
l’école, jusqu’à cette date, était réservée à l’élite, donc à une minorité.
L’école doit désormais former des agents de développement, bâtisseurs de
socialisme.On a entrepris plusieurs réflexions et rencontres pour améliorer le
système: Séminaire de 1964, la conférence des cadres de 1968. Le séminaire
de 1978. Les Etats Généraux de l’éducation de 1989. La table ronde et le
débat national sur l’éducation en 1991. Les journées nationales de réflexion
sur l’éducation en 1994. Séminaire national sur la scolarisation des filles en
1994.
A la faveur de la démocratisation et de la décentralisation, (facteurs
favorisants) la 3e république s’investie à fond avec le programme décennal de
développement de l’éducation, qui décide :
- d’étudier le système pour bien poser les problèmes, à travers des
concertations régionales et nationales.
- de définir une politique éducative nationale avec des options
fondamentales et des objectifs précis. Cette politique prendrait en compte
toutes les possibilités qu’offre les différentes formes d’éducation, l’éducation
formelle dispensée dans les différentes écoles, écoles, publiques, privées,
écoles de base, écoles communautaires, medersas, écoles en langues
nationales.
- de recourir à l’éducation non formelle, dispensée dans les centres
d’alphabétisation fonctionnelle ou non, les CED, centre d’éducation pour le
développement, et toutes les structures d’apprentissage du secteur informel
(centres d’orientation pratiques, centres ménagers)

La scolarisation des filles.
Malgré les effets bénéfiques de la réforme et des mesures
d’accompagnement, les taux de scolarisation restent faibles au Mali,
particulièrement celui des filles qui est de 33,4% en 1966.
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La faible scolarisation des filles s’explique par plusieurs facteurs :
-

les origines coloniales de l’école qui la font percevoir comme un
instrument de domination et d’aliénation culturelle,

-

l’enseignement est dispensé dans une langue étrangère,

-

le statut de la femme. Elle est la gardienne des traditions qu’elle est
chargée de transmettre,

-

Longues distances qui séparent l’école des lieux d’habitation, surtout en
milieu rural,

-

la pauvreté qui fait que le coût de la scolarité est au dessus des
possibilités financières des parents,

-

la grande taille des familles qui font que souvent les parents choisissent
plutôt de financer la scolarisation du garçon que celle de la fille,

-

L’inadéquation de la formation,

-

Le mauvais comportement de certains agents de l’administration, des
responsables politiques et de certains enseignants,

-

L’utilisation massive des filles comme main d’oeuvre domestique,

-

Les mariages précoces.

Les mesures de correction.
La 3ème république, en adoptant un programme décennal de
développement de l’éducation 1998-2008, exprime sa volonté politique de
refondation de son système éducatif afin de lui permettre d’assurer au pays
un développement humain durable. Parmi les multiples mesures, deux nous
intéressent particulièrement, la scolarisation des filles et le développement
des médersas.
La scolarisation des filles a pour objectif d’accroître de façon
significative la présence des filles à l’école et de les y maintenir le plus
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longtemps possible, afin de réduire, et à terme, d’éliminer les disparités et
inégalités filles/garçons, et de réaliser la politique nationale de promotion de
la femme.En dix ans, le taux brut de scolarisation des filles a plus que doublé,
il a passé de 19% en 1990 à 50% en 2000. Il faut ajouter à la politique
nationale de scolarisation des filles, la démocratisation de l’éducation,
l’initiative mondiale de l’EPT, (éducation pour tous), le soutient des
partenaires comme l’UNICEF, l’UNESCO, la BAD, etc, pour ces résultats.
Le taux brut de scolarisation, au premier cycle de l’enseignement
fondamental, passe de 70,5% en 2003/2004 à 74, 0% en 2004/2005. Pour les
filles, il passe de 59,9% à 63,4% à la même période.Au second cycle, le taux
brut passe de 34,4% à 38,0% pour l’ensemble des élèves, et de 25,4% à
28,5% pour les filles.Pendant l’année scolaire 2004/ 2005, les filles
représentaient 46,6% des 133 742 élèves scolarisés dans le premier cycle de
l’enseignement fondamental et 40,5% des 257 947 élèves des écoles
communautaires.

Les médersas.
Les médersas sont des écoles privées où l’arabe est la langue
d’enseignement et où l’enseignement religieux est autorisé. Le français, la
langue officielle, et les langues maternelles y sont introduits comme
disciplines. Cette situation paraît paradoxale dans un pays où la langue
d’enseignement officielle est le français et où l’enseignement est laïc. Mais
elle s’explique par l’histoire des médersas dans le pays, qui ont apparu sur
l’initiative des individus ou des communautés voulant assurer l’enseignement
religieux islamique à leur progéniture, en dehors des écoles coraniques en
déclin. Le succès a été franc. De plus en plus de parents, qui considéraient les
médersas comme une alternative d’éducation à l’école y envoyaient leurs
enfants à tel point que l’Etat a décidé de s’y intéresser, de le règlementer et
de contrôler les programmes.
En 1985, les médersas qui relevaient de l’autorité du ministère de
l’intérieure passent sous la tutelle de celui de l’éducation nationale. En 1994,
la loi portant statut de l’enseignement privé incorpore les médersas dans les
structures de l’enseignement privé, ce qui les intègre dans le système éducatif
malien avec leur particularités, la religion et la langue d’enseignement. Les
médersas améliorent de façon significative les taux brut de scolarisation de
façon générale et de scolarisation des filles de façon particulière.En 1998
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/1999, le taux de scolarisation au premier cycle du fondamental était de
42,27% pour les filles et de 59,2% pour les garçons. Avec les médersas, ces
taux passent à 46% et à 65%. En 2004 / 2005, les filles représentaient 42,5%
du total de l’effectifs des 166 015 élèves de premier cycle des médersas.
Dans le second cycle des medersas, les filles représentent 27,1% des 16 729
élèves.
Comme on le voit, les médersas améliorent considérablement le taux
de scolarisation au Mali. Mais ils ne résolvent pas les problèmes y afférents.
Dans la pratique, ils ne sont pas des lieux de diffusion du savoir professionnel
qui confère la reconnaissance sociale. Les médersas ne forment ni médecins
ni ingénieurs, ni agents de développement. Les produits de cette structure
sont dans l’enseignement ou dans le commerce ou des fonctions
administratives qui ne donnent aucune envergure nationale. Pour se faire
valoriser, ils peuvent au plus se trouver à la tête d’associations musulmanes.
Ils n’ont pas de place dans la fonction publique en dehors de l’enseignement.
Le programme décennal de développement de l’éducation prévoit le
développement de l’enseignement technique et professionnel dans les
médersas. Les mesures d’accompagnement ne suivent pas rapidement.
Pour conclure, on peut dire que le programme décennal de
développement de l’éducation a réussi à travers le volet scolarisation des
filles et la combinaison de différentes méthodes d’enseignement, à améliorer
le taux de scolarisation et particulièrement chez les filles. Les écarts existent
toujours et ils sont importants, mais ils se réduisent d’année en année. En
2005 / 2006, le filles représentent 43,4% de l’effectif des 1 505 903 élèves du
premier cycle, tout confondu : rurale, urbaine, privée, publique. Au second
cycle, elles représentent 37,7% sur un effectif total de 265 344 dans
l’enseignement public, 46,1% sur un total de 33 447 dans l’enseignement
privé, et 40,1% sur un total de 1 489 des élèves communautaires.Le problème
de l’éducation au Mali ne se limite pas seulement à la scolarisation des filles
et à l’enseignement dans les medersas. C’est l’ensemble du système intégré
qui pose problème, avec l’inadéquation des programmes par rapport aux
besoins de l’économie, le problème des enseignants ‘’vacataires et
volontaires’’ ou la faiblesse de l’enseignement technique et professionnel.
Il se pose aussi le problème crucial du niveau des ressources par
rapport à l’accroissement démographique et l’amélioration du rendement du
système éducatif.
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The State of Religious Education within the Yemeni
Public Education: The Experience of the Educational
Institutes 1
Prof. Dr. Ahmed Mohammed Hassain Addaghashi
Sanaa University, Yemen

Abstract
This study aims at exploring the state of the experience of the
Educational Institutes (EI) in the Yemeni Education from its historic roots. It
also tries to show the relationship between this type of education and the
public education.
The study brings tighter the historical, documentary and descriptive
methods of research. It discovers in its results the roots of the EI from the
time before the Yemeni revolution and their development as well as the
relationship between this type of education and the public education. The
result also shows that the objectives of EI are specific theoretically speaking
but real satiation and the outcomes do not show that. As a result the study
recommends the higher authority to reconsider the resolution of cancelling EI
and integrating EI in the public education. This is with the condition that the
curricula are to be revised to meet the basic goals of EI to graduate specialists
in Sharea and not to duplicate pubic education. This is what justifies its
existence.

1

A paper to be presented in the Education in Islamic Countries Congress,
October 24-27, 2007 in Istanbul, organised by the Turkish Asian Center For
Strategic Studies - TASAM and The Foundation for Research in Islamic
Sciences-ISAV
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Introduction
The experience of EI in Yemen is of importance to be studied,
criticized, not only in the Yemeni circles but in the experience of the
religious studies in the Islam world. This EI are integrated in the Yemeni
public education. This type of education is based on religious philosophies
that have an active dimension. This is classified as one of the gains of Islamic
movements in Yemen.
The debatable issue is that the experience of the EI is its double
purposes in front of the law and its relation with the public education. Since it
is part of the public education EI get privileges that are not give to other
government sectors. (The study will trace this). No doubt that its relation with
the public education affects positively and negatively. This makes it
necessary to critically study the EI to benefit from the positive aspects and
avoid the negative ones.

Problem of the study:
The main question of the study is:
What is the relationship between religious education in Yemen
represented by the Educational Institutes and the public education?
This question can be branched into:
1.

How do the Educational Institutes emerge?

2.

What is the type of relationship between the Educational Institutes
and public education in Yemen?

Objectives of the study:
This study aims to identify:
1-

Roots of the emergence of the Educational Institutes

2- The type of relationship of Educational Institutes with public education
in Yemen.
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The Importance of the Study:
The importance of this study appears in the following:
1- This is the first of its type that exposes the roots and types of relationship
and institutional circumstances of the Educational Institutes in the public
education in Yemen.
2- Educational Institutes benefit the educational institutions inside and
outside Yemen with real experience to make use of the strengths and avoid
the weaknesses.
Research Method
This study will be descriptive and documentary and analytical to find
the roots of the experience of scientific institutions and analyze the pattern of
relationship with public education.
Limitation of the Study:
This study will be limited to the Educational institutes and its
relationship with the public education in Yemen without dealing with the rest
of the other sects (e.g. Shiite, Sunni or Sufism).
Definition of Terms
Educational Institutes:
It is a Yemeni Educational Institution; nationally recognised and
independent financially and administratively. And it is supervised by the
Ministry of Education (MoE). It has the same Islamic, Arabic and Social
courses but with some focus on content knowledge more than the public
education.
The type of the relationship with the public education:
The degree of relation between the Educational Institutes and publics
education is organic because these institutes are part of MoE.
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Previous studies and theoretical framework
According to the researcher's investigation for the previous studies
which form one of the problems in this study and its main difficulty.
Though there is no scientific study regarding the EI in general
according to the researcher's knowledge, one can find some theoretical
literature in some books like the following:
Ali Hood Ba'Abad's book "Education I the Arabic Republic of
Yemen: its presence- its future: In this book, the writer wrote about the past
and the present periods of the EI in a separate chapter which consists of 16
papers. From this study, the researcher could find some data which he could
not find from its original sources. In spite of the similarities between this
study and Ba'Abad's book in the general orientation, the researcher was able
to go beyond the description of Ba Abad' book is considered very old if one
looks at the development of the educational area in the number of these
institutes and the increase of their students and teachers. For example, the
number of the institutes in 83183 was only 566 institutes and these included
63612 students and 2631 teachers (1). There were 1463 institutes in the
academic year 2000/2001 that included 430645 students and 20541 teachers
(2)
.
The number of institutes increased to 589 institutes in 2001, i.e.
more than they were in 2000. In the previous year, the number of institutes
was 1061 of the boys, i.e. 5.3% increase. The girls' institutes increased to 18
institutes more than the year before. They become 344 institutes, i.e. increase
(31). The Law of education 1992 integrates EI in the public education. This
shows the difference between the two studies.
2. One of the references that this study used is the book that is issued
by the General Board of EI in 1979. It is entitled The First Conference of
General Board of EI. It also includes the different activities of the first
conference.

EI Curriculum
The books and bulletins of that were issued by the EI about their
establishment were collected in a book (Curriculum and Courses for the
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Elementary and Intermediate Schools). The book of Curriculum and Courses
for the High Secondary School. The study also used some other documents.

Historical Roots
To answer the first questions of the study about the historical roots of
EI, the paper points out to the historical turn that took place when the
Educational Law of 1992 states that in some of its Articles (No 31, 33, 35,
73) (4) that EI have to be integrated in eth public education. This is followed
by another Law No 60 in 2001 that steps in its first article that an interim
department has to be established to complete implementing the task required
in Law No 45 in 1992 (5). This comes as an emphasis to the Prime Minister's
Law that asks full integration of EI with public education: financially,
administratively and technically in the budget of the MoE starting from June
2001. This Law asks for establishing the Interim Department as referred to in
Law No 60 (2001).
The historical Roots of EI go back to the period before the resolution
in the North part of Yemen 1962. During that time that was the official type
of Education. But it took the official status after the Revolution. But it does
not get the attention of the public education. After organizing pubic education
many chances: scholarships, jobs, etc. Many people went for public
education and left EI. This is in addition to the civil war in Yemen 19621970) that led to less interest in EI and since graduates get less salary and the
certificates of EI are not clear in subjects (6).
In 1962, after the Abdularman Al Eriani's movement against the
president Al Salal, a general administration in Ministry of Education (MoE)
was established. This administration aimed at improving the teaching Islamic
teaching to keep abreast with modern development (7).The real beginning of
EI was 1970 when Shaikh Yemhia al-Fusali opened the EI in Khalwa with
the help of charity. It was supported by the Law of the Prime Minister
(Abdullah Alhejri) who ordered salaries and rewards for students of EI form
the budget of MoE (8).
After knowing the institute in Khawlan, some people registered their
children in this institute. Then some from Raima want to start a new institute.
Thee Amran Institute was opened and it had different branches. Then a
General Administration was established (9). In 1974, a Law No. 22 (1974)
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was passed from the leadership council about the law of education. EI were
given an account No. 6 in the article 159, 163. Accordingly EI were
independent financially and administratively (10).
A special board named the general education board according to
another Law issued in the same year (11). In 1977, the general board was
established to organize EI in the whole country with the right to keep it
independent financially and administratively from the MoE but EI have to
arrange with the MoE in the other educational aspects (12).
In 1980, Law No 8 was passed to establish the higher council to
unify all EI and limit their tasks. According to that the Educational board and
presidency of EI were put together under the name of The General Board of
EI and Presidency of EI chaired by one person who has connection with the
MoE (13). In 1982, Law No 36 (1982) was passed to organize the General
board of EI and limit its task (14). In 1983, two Laws were issued. The first
one is No 212 to restructure and organize the tasks of the branch offices of
the General Board of EI (15). The second one is No 529. It is about dividing
the organization and tasks of the offices of the General Board of EI (16).

Type Of Relation Between EI And Public Education
To answer the second question of the study about the type of relation
between EI and public education, we need to show the following:
Aims of EI
The aims of EI can be divided into joint aim between the ones in
charge of the institution and the authority. The other is related to the
educational aims.
First: the joint Aims
Though EI are built basically for educational aims and this is clear in
Article 189 of Law No. 22 (1974) (17) but there were some political
developments after president Ali Saleh took over in the northern part of
Yemen in 1978. There was a front (National Front) against the authority.
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It is a political front that adopts the Marxist regime in Aden at that
time. Their effects extend to the northern part of the country. It came into
conflict with the authority represented by the official army. With the
significant gains achieved by the EI in the north, the authorities in the north
allied with the Islamists who were known in the north as the Islamic front as
a response to the national front. The aim of eradicating the latter was shared
by the authority and the Islamists who established and ran the EI.
During
this period, the EI witnessed significant expansion and support from the
authority. Within this context, the words of the president Ali Abdullah Saleh
can be understood. These words are in a speech in one of the EI in Alganada
near Taiz in 17-10-1982. He said "I am happy to come to this institute and
meet you; especially I was before sometime in Muath Ibn Gabal Army
Brigade and now in Muath Ibn Gabal Institute. We meet this generation,
these youths and this pure, clean generation who are devoted to the
revolution."
Dear brothers, God willing these youths in this institute and all the EI
are defenders of the country, revolution and its principles, achievements and
Faith…I promise you the leadership in the Ministry of Education and all the
EI general board give much attention to EI and this institute as we support the
public schools. There is no difference between EI or public education…
people who say that there is difference in the curriculum of EI and public
education are malicious." (18)The relation between the EI and the authority
grows stronger. This was approved by the speech of the president Saleh that
was delivered after the conflict of 13 Jan 1986 between the Marxists in the
South and the north. He said "the young generation is one whether in the EI
or in public schools or the universities or in any of the educational fields". (19)
One can infer from that the deep relation between the EI and the
authority and the organic unity of education in Yemen though organizational
differences are present: teaching and administrative staff and their
qualifications as well as the content of Islamic and Arabic subjects.

Second: Special Educational Goals
Knowing the shared interest between the EI and the authority is not
enough. Knowing the educational goals of EI that were pointed out in the
Republican Act No. 22 (1974)(20). Also the Republican Act No. 36 (1982)
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states that general goals that is beyond the scope of this paper. The goals of
the leaving certificates were pointed at in the Law No. 22 (1974).
Article 1 of the Republican Act No. 36 (1982) states: the EI General
Board aims at imparting the Islamic education through establishing the EI in
different parts of the country to educate generations that are well-versed in
the Holy Quran, correct Islamic Faith, creating specialists in religious
sciences and Islamic education to serve the country in different fields" (21).
The EI General Board in 1979 put these aims:
1.

Preparing qualified students in the public curriculum and Islamic and
Arabic education.

2.

Preparing students to be able to continue their studies in Islamic and
Arabic studies (22).
Law No. 22 (1974) stated that there is a higher education after the
secondary school with an aim to:

1.

Produce the general Mufti, the knowledgeable, the qualified teacher, the
judge who works to raise awareness in Islam, keep God's rules, and
implement these rules in a scientific and a logical way.

2.

Achieving equality of learning to benefit from such chances

3.

Providing the society with thinkers who have modern scientific chances
with knowledge about the age to be in leading positions (23).

Analyzing the general and specific aims related to undergraduate
studies and comparing that with what was before integrating EI in public
education and the EI outcomes show us the following:

1. What was mentioned in the Law 36 (1982) that aims at imparting
Islamic education is not reflected in the outcomes of the EI. The same aim
was mentioned in the documents of the first conference for EI that students
will be qualified to study Sharea Sciences and Arabic language. This is
shown in section one and three of Law 22 (1974).
2. Probably the main reason is due to the educational structure that
does not show what was in Laws. The educational system in EI is the same in
public education except for after secondary schools though practically it is
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not there. The fields in EI are the same in public education expect for Sharea
section- a section that has its own problem.
If the educational ladder and the fields or section are equivalent in the
two institutions: EI and MoE, then where the difference in the outcomes can
come from? The equal input and processing lead to equal output.
As for what was mentioned in Law 22 (1974) about the undergraduate
studies it is not achieved in practice. It was an idea that was to be
implemented after issuing this Law but the idea did not continue for long.
The researcher who was a student in EI before 20 years does not remember
any role for this though he spent four years till getting the high secondary
school certificate.
After investigating this stage its roots from this Law, the researcher
found and a reference to this in the statics of the presidency of EI and the
General Board of EI in 1979/80. The newsletter mentioned this period in
Sadah city only. It was only one class of 25 (24). The second newsletter of
1982/82 referred to this period and the same institution (Sadah). This is of 3
classes and it includes 38 students (25).
The question here why those students did not continue after that? Why
this was not generalized in other institutes. There is no specific area or time
that should be covered.
The newsletters that the researcher could lay his hand on show that
this stage was not available any more (26).
As for the Sharea section in EI, the Law 606 (1978) states in Article 3
that there are three sections: literary, scientific, and Sharea (27).
The decision to add Sharea to EI was a heavy blow to EI since their
establishment. Practically it is not easy to talk about the output of the literary
or scientific section for several reasons.
1.
The researcher remembers during his study (1982-85) that
there was no class for Sharea for students to study in as it was for the literary
or scientific section due to the limited number of students who join this
section. It was enough for students to join within no regular classes to take
only exams at the end of the school year.
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Though the state of the DRI was better than it was after that the
decision of adding the Sharea sections according to the people belonged to
the EI.
2.
Revising the sources of the Sharea section and comparing it
with the literary section according to Law 604 (1978), article 3, that asked for
developing education and specifying the teaching plans for EI who that the
course of Sharea section are the same of the literary section with little
difference. The different is only adding a course about dividing heritage in
the Sharea section that took 2 classes a week. The other change is mixing the
subject of Quran Interpretation with Quran and its Sciences that were
separated n the literary section. This course had 4 classes a week in the
Sharea section reducing the number of classes of Islamic history to 2 classes
to the students of Sharea section. This was for 3 classes in the literary
section. The total number of classes in the Sharea section 37 in every grade
(10 through 13 grades). The literary section was 36 classes for grade 10 and
11. Grade 12 was 32 classes (28).
3.
The final reports and newsletter that had statistics that the
researcher can find show that the Sharea section was at its end. In the final
reports of the teacher supervisors of this section in 2000/1 show that the
institutes in all the country do not include Sharea section except for 6 classes
in Mareb (18 female students who are to be teachers) and 5 classes in Sayun
(3 classes of 120 boys and 2 classes of 20 girls.
The total number of students is 158 and there is no comparison with
the students in the other sections on the level of the whole country (30).
The statistical newsletter that the researcher used are for 1977/8 and
1998/9 to show the reduction of the Sharea section. The number of students
in 1997/8 was 27 students for grade 10, 11, and 12 in Sana'a, Hodidah,
students Thamar, Abyan, Hajja, Hadramout, and Mareb (31).
In 1998/9, the number was 126 students only in Hodidah and
Hadramout (32). What was surprising is that the statistical newsletter for
1998/9 did not publish the result of Sharea section in grade 2. It published
only the result of literary and scientific sections (33).
The researcher comes back again to the question: to what extent EI
can be described as religious institutes? Real situation shows the opposite.
The EI are like schools and they are not specialists in Sharea sciences despite
the religious feature that characterized EI in its education. This is in addition
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to the unique content for the Islamic, Arabic, and social courses. But what is
important is that the social content of the course is not much all from the
content of the course in the public education. The supervision of the MoE
was present throughout.

Summary
According to what was presented above, the researcher can
summarizes the paper and give recommendations.
First: The Results
1. The roots of EI were in the time before the Yemeni Revolution.
2. The EI were officially established after the revolution where there was a
special administration in 1968 in MoE. As for the real beginning of EI it
was with the establishment of the institute in Khawlan in (1970). It
began as part of the MoE.
3. The EI went through a number of steps, starting with the Republican
Decree issued in 1974 that stated the independence of EI financially and
administratively. It also established a special administration for the
General Educational Board.
4. The EI spread all over the country after the president Ali Saleh took
over in 1978. There are some reason for this; the joint interest of the
authority and the ones in charge of EI to fight the Marxist system that
spread though the National Front- supported by the authority in Aden.
However, the situation becomes different after the national security
changed and especially after the 11th of September.
5. The aims of EI are specific but the outcomes do not show that. For this,
it is difficult to describe the EI that they were specialized in religion.
6. The relationship between the public education and EI is organic:
supervision from the MoE for both. But the independence of EI in the
Islamic, Arabic and social courses is only in terms of content
knowledge.
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Second: Recommendations
1.

The study recommended reconsidering the decision of cancelling the
EI. Evaluating the EI will help to make use of the strong aspects and
avoid the weak ones, especially after the army conflict that was
because of the Hawthi sect in the obscene of EI. The education in EI
was not sectarian; it was natural to sects.

2.

The study also recommended the government and MoE to
reconsider the idea of integrating EI in publication and bring EI as
they were before. However a reconsideration of restructuring the EI
is needed, especially in the curriculum according to new approaches
of development in terms of academic standards. Reintroducing the
EI specialization of Sharea to make EI different from public
education.

3.

The study recommends that the government should deal effectively
with the political biases that dominate the educational institutions in
general. This will lead to reconsidering the EI. This cannot be
achieved without reconsidering the administration and teaching staff
in the EI whether in the head offices or in the branch offices
according to the standards that have no relations with politics,
political parties, or limited vision.

4.

The study also recommends the similar institutions of EI in
philosophy or aims in the neighbouring countries to make use of the
positive aspects and enhance them and avoid the weak ones.
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ھﻨﺪوس وﺑﻮذﯾﯿﻦ ،وﻓﻲ ﻟﺒﻨﺎن وﻋﺮﺑﯿﺎ ً ﻣﻊ اﻟﻤﺴﯿﺤﯿﯿﻦ ،وھﻜ ﺬا اﻷﻣ ﺮ
.ﺑﯿﻦ اﻟﺒﻠﺪان واﻟﻘﺎرات.
·

إن اﻟﻤﻨ ﺎھﺞ ﺗﺤﺘ ﺎج ،ﻋﻠ ﻰ ﻗﺎﻋ ﺪة ﺗﻘ ﻮل" :اﻟﺤﻀ ﺎرة ھ ﻲ ﺗﺤ ﺪﯾﺎت
واﺳﺘﺠﺎﺑﺎت" ،اﻟﻰ اﻟﺘﺰام ﻣﺎ ﯾﺤﺘﺎﺟ ﮫ اﻟﻤﻜ ﺎن واﻟﺰﻣ ﺎن وإﻻ ﻧﻔ ﺮ اﻟﺠﯿ ﻞ
ﻣ ﻦ دروﺳ ﮭﺎ ،وأﺣ ﺲّ أﻧﮭ ﺎ ﺑﻌﯿ ﺪة ﻣ ﻦ واﻗﻌﮭ ﺎ .إن ﺷ ﺎﺑﺎً ﯾﻌ ﯿﺶ ﻓ ﻲ
اﻟ ﻮطﻦ اﻟﻌﺮﺑ ﻲ وﻓ ﻲ دول ﻣﺠ ﺎورة ﻟﻔﻠﺴ ﻄﯿﻦ اﻟﻤﺤﺘﻠ ﺔ ﻻ ﯾﻤﻜﻨ ﻚ أن
ﺗﺘﺠ ﺎوز ﻓ ﻲ ﺗﻌﻠﯿﻤ ﮫ ﻣﻮاﺿ ﯿﻊ ﺗﺘﻌﻠ ﻖ ﺑﺎﻟ ﺪﻓﺎع ﻋ ﻦ اﻷرض واﻟﻌ ﺮض،
وﺑﺎﻟﺠﮭﺎد ،وﺑﺎﻟﻤﺴﺠﺪ اﻷﻗﺼﻰ واﻟﻘﺪس واﻟﻤﻘﺪﺳﺎت وﻏﯿﺮ ذﻟﻚ.
وﻛ ﺬﻟﻚ ﻻ ﯾﺼ ﺢّ ﺗﺠ ﺎوز أطﺮوﺣ ﺔ ﻣﻔﮭ ﻮم "اﻷﻣ ﺔ اﻟﻮﺳ ﻂ" ﻓ ﻲ واﻗ ﻊ
ﯾﻄﺮح ﻓﯿﮫ اﻷﻋﺪاء واﻟﺨﺼﻮم ﺗﮭﻤ ﺔ اﻹرھ ﺎب ﻋﻠ ﻰ اﻹﺳ ﻼم ،وﺗﻈﮭ ﺮ
ﻓﯿﮫ ﻣﻈﺎھﺮ ﻏﻠﻮّ وﺗﻄﺮف ھﻨﺎ وھﻨﺎك .وھﻜﺬا اﻷﻣﺮ ﻓ ﻲ ﻣﺮاﻋ ﺎة أﻣ ﻮر
ﻛﺜﯿﺮة ﻋﻨﺪ وﺿﻊ اﻟﻤﻨﺎھﺞ.

·

اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﺿﺮورة واﻟﻮاﺟ ﺐ ﻣﻌﺎﻟﺠ ﺔ أﻣ ﺮ اﻟﻤﺮاﺳ ﯿﻢ واﻟﺘﺸ ﺮﯾﻌﺎت
اﻟﺘ ﻲ ﻋﻄّﻠ ﺖ ذﻟ ﻚ ﻛﻤ ﺎ اﻟﺤ ﺎل ﻓ ﻲ اﻟﻤﺮﺳ ﻮم  10227ﻓ ﻲ ﻟﺒﻨ ﺎن ،ﻷن
اﻟﺘﻌﻠﯿﻢ ﯾﺮﺗﺒﻂ ﺑﺎﻟﺘﺮﺑﯿﺔ ،وﻻ ﺗﺮﺑﯿﺔ ﻗﻮﯾﻤﺔ ﺗﻨﺘﺞ ﺷﺨﺼﯿﺎت ﺳ ﻮﯾﺔ ﺧ ﺎرج
ﺗﺮﺑﯿ ﺔ ﺗﺆﺳ ﺲ اﻟﻤﻨ ﺎھﺞ ﻋﻠ ﻰ ﻗ ﯿﻢ اﻟ ﺪﯾﻦ وﻣﺒﺎدﺋ ﮫ وأﺣﻜﺎﻣ ﮫ اﻟﺘ ﻲ ﺗﻜ ﺮّ م
اﻹﻧﺴﺎن اﻟﻤﺴﺘﺨﻠﻒ ﻓﻲ اﻷرض.

381

واﻟﻌﻠﻤﯿﺔ ،وﺑﺎﻟﺘﺎﻟﻲ ﯾﻜﻮن اﻟﻄﺎﻟﺐ ﺑﺸﺨﺼﯿﺘﯿﻦ واﻟﺤﺎﻟﺔ ھﺬه ،واﻟﺤﻘﯿﻘﺔ
ھﻲ ﻏﯿﺮ ذﻟﻚ ﺗﻤﺎﻣﺎً .
ﺗﺄﺳﯿﺴﺎ ً ﻋﻠﻰ ﻣﺎ ﺗﻘﺪم ﺗﻜﻮن اﻟﻔﺎﺋﺪة ﻓﻲ اﻹﻗﺘﺮاﺣﺎت اﻟﺘﺎﻟﯿﺔ:
·

إﺻﻼح اﻟﻤﻨﺎھﺞ اﻟﺘﻌﻠﯿﻤﯿﺔ ،وإﻋﺎدة اﻟﻨﻈﺮ ﻓﻲ اﻟﺴﯿﺎﻗﺎت اﻟﺪراﺳﯿﺔ ﻟﺠﮭ ﺔ
اﻟﻨﺼﻮص ﻓﻲ ﺿﻮء اﻷﺳﺲ اﻹﯾﻤﺎﻧﯿﺔ ﺑﺤﯿﺚ ﯾﺘ ّﻢ رﺑﻂ اﻟﻌﻠﻮم اﻹﻧﺴﺎﻧﯿﺔ
واﻟﻄﺒﯿﻌﯿ ﺔ وﺳ ﺎﺋﺮ اﻟﻤ ﻮاد اﻟﺘﻌﻠﯿﻤﯿ ﺔ ﺑ ﺎﻟﻨﻈﺮة اﻹﺳ ﻼﻣﯿﺔ ﺑﻌﯿ ﺪاً ﻣ ﻦ
اﻟﻤﺬھﺒﯿﺔ واﻟﻔﺌﻮﯾﺔ ،وﻛ ﻲ ﺗﺘﺄﺳ ﺲ ﺷﺨﺼ ﯿﺔ اﻟﻄﺎﻟ ﺐ ﻣﺘﺮاﺑﻄ ﺔ اﻟﺤﻠﻘ ﺎت
واﻟﻤﺮاﺣﻞ واﻟﻤﻌﺎرف واﻟﻘﯿﻢ.

·

إدﻣ ﺎج اﻟﺘﺮﺑﯿ ﺔ اﻟﺪﯾﻨﯿ ﺔ ،واﻟﻘ ﯿﻢ اﻟﺪﯾﻨﯿ ﺔ ﻓ ﻲ ﻛ ﻞ ﻣﺘﻄﻠﺒ ﺎت اﻟﺘﻌﻠ ﯿﻢ ﻣ ﻦ
اﻵداب واﻟﻠﻐ ﺔ اﻟ ﻰ ﻋﻠ ﻮم اﻟﻄﺒﯿﻌ ﺔ ﺑﻔﺮوﻋﮭ ﺎ اﻟ ﻰ اﻟﺮﯾﺎﺿ ﯿﺎت اﻟ ﻰ
اﻟﺠﻐﺮاﻓﯿﺎ واﻟﺘﺎرﯾﺦ ،اﻟﻰ اﻟﺒﯿﺌﺔ واﻟﻄﺐ واﻟﻔﻨﻮن ﻟﺘﻜ ﻮن ﻓﻠﺴ ﻔﺔ اﻟﻤﻨ ﺎھﺞ
وﺣﺪة وﻧﺴﯿﺠﺎ ً ﻣﻨﺴﺠﻤﺎً ﻣﺘﻜﺎﻣﻞ اﻷﺑﻌﺎد.

· اﻟﺘ ﺪﻗﯿﻖ ﻓ ﻲ اﻟﻨﺼ ﻮص واﻟﻤﻌ ﺎرف اﻟﻤﻌﺮوﺿ ﺔ ﻓ ﻲ اﻟﻤﺤﺘﻮﯾ ﺎت
اﻟﺪراﺳ ﯿﺔ ﺑﺤﯿ ﺚ ﻻ ﺗﺤ ﻮي أﯾ ﺔ طﺮوﺣ ﺎت ﺳ ﻠﺒﯿﺔ أو ﯾُﺸ ﺘَﻢ ﻣﻨﮭ ﺎ راﺋﺤ ﺔ
ﻻ وﻣﺸﺮوﻋﺎً ،ﻓﺈن
اﻟﺘﻌﺼﺒﺎت اﻟﺮدﯾﺌﺔ ،وإذا ﻛﺎن اﻟﺘﺄﺳﯿﺲ ﻟﻘﺒﻮل اﻟﺘﻨﻮع ﻣﻘﺒﻮ ً
ﻏ ﺮس اﻟﻌﺼ ﺒﯿﺎت واﻟﻤﻔ ﺎھﯿﻢ اﻟﻔﺌﻮﯾ ﺔ اﻟﺘ ﻲ ﺗﺴ ﺘﺜﯿﺮ اﻟﻐﺮاﺋ ﺰ ﻣ ﻦ اﻷﻣ ﻮر
اﻟﻤﻘﯿﺘﺔ ،واﻟﺘﻲ ﺗﺴﮭﻢ ﻓﻲ إﺿﻌﺎف اﻷﻣﺔ واﻷﺟﯿﺎل ،وﻗﺪ ﺣ ﺬّر اﻟﺤ ﻖ ﺳ ﺒﺤﺎﻧﮫ
ﻣﻦ ذﻟﻚ ﻓﻲ ﻗﻮﻟﮫ ﺗﻌﺎﻟﻰ" :وﻻ ﺗﻨﺎزﻋﻮا ﻓﺘﻔﺸﻠﻮا وﺗﺬھﺐ رﯾﺤﻜﻢ".
· إن ﻣﻨﺎھﺞ اﻟﺘﻌﻠﯿﻢ ﻋﻤﻮﻣ ﺎ ً ،وﻓ ﻲ ﻣ ﺎدة اﻟﺘﺮﺑﯿ ﺔ اﻟﺪﯾﻨﯿ ﺔ ﺧﺎﺻ ﺔ ﯾﺠ ﺐ أن
ﺗﺮاﻋ ﻰ ﺧﺼ ﺎﺋﺺ ﻛ ﻞ أﻣ ﺔ وﻛ ﻞ ﺑﻠ ﺪ ﻟﺠﮭ ﺔ ﻣﻜﻮّ ﻧﺎﺗ ﮫ اﻟﺒﺸ ﺮﯾﺔ اﻹﺟﺘﻤﺎﻋﯿ ﺔ
واﻹﻧﺘﻤﺎء اﻟﺪﯾﻨﻲ واﻟﺒﯿﺌﺔ واﻟﺠﻐﺮاﻓﯿﺎ وﺳﻮاھﺎ .ﻓﻤ ﺎ ھ ﻮ ﻻزم ﻓ ﻲ ﻣﻮﻗ ﻊ ﻗ ﺪ ﻻ
ﯾﻜﻮن ﻣﻔﯿﺪاً ﻟﻤﻮﻗﻊ آﺧﺮ .وﯾﻜ ﻮن ﻣ ﻦ اﻟﺨﻄ ﻮرة ﺑﻤﻜ ﺎن أن ﯾﻘ ﻮم اﻷﻣ ﺮ ﻋﻠ ﻰ
اﻟﺘﻌﻤ ﯿﻢ وﻋ ﺪم اﺣﺘ ﺮام اﻟﺨﺼﻮﺻ ﯿﺎت .إن اﻟﻤﻨ ﺎھﺞ واﻟﻤﻘ ﺮرات ﻓ ﻲ اﻟ ﻮطﻦ
اﻟﻌﺮﺑ ﻲ أو ﻟﺒﻨ ﺎن ﺗﺤﺘ ﺎج ﻟﻤﻀ ﺎﻣﯿﻦ ،وﯾﺤﺘ ﺎج اﻷﻣ ﺮ ﻋﻨ ﺪ اﻟﻤﺴ ﻠﻢ ﻓ ﻲ اﻟﮭﻨ ﺪ
ﻷﻣﻮر أﺧﺮى ﺣﯿﺚ ﯾﻌﯿﺶ اﻟﻤﺴﻠﻢ ﻣﻊ
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راعٍ ﻟﻠﻤﻌﺎھﺪ وﻟﻜﻞ ﻣﻤﻮّل وداﻋﻢ ،ﺛﻢ ﻟﻜﻞ ﻣﺪرّ س ﺣﺴﺐ ﻣﯿﻮﻟﮫ
اﻟﻔﻜﺮﯾﺔ واﻟﺴﯿﺎﺳﯿﺔ.

إﻗﺘﺮاﺣﺎت وﺣﻠﻮل:
ﻟﻘﺪ طﻐﺖ ﻧﻈﻢ اﻟﺘﻌﻠﯿﻢ اﻟﻮاﻓﺪة ﻣﻊ اﻟﺤﻘﺒﺔ اﻹﺳﺘﻌﻤﺎرﯾﺔ ،وﺣﺎﻻت
اﻟﻐﺰو اﻟﺜﻘﺎﻓﻲ واﻟﻔﻜﺮي ﻣﻤﺎ أﺛّﺮ ﺳﻠﺒﺎ ً ﻋﻠﻰ ﻣﻨﺎھﺞ اﻟﺘﻌﻠﯿﻢ ﻓﻲ اﻷﻣﺔ اﻟﻌﺮﺑﯿﺔ
واﻹﺳﻼﻣﯿﺔ .وﻟﺒﻨﺎن ﯾﺰداد ﻓﯿﮫ اﻷﻣﺮ ﺗﻌﻘﯿﺪاً واﻟﺘﺒﺎﺳﺎ ً ﺑﺴﺒﺐ اﻟﺘﻨﻮع اﻟﻄﺎﺋﻔﻲ
واﻟﻤﺬھﺒﻲ ،وﻗﺪ ﺣﺼﻠﺖ ﻣﺸﻜﻠﺔ ﻓﻲ اﻟﻌﺎم 2002ھﻲ ﺑﺮوز ﺑﺪﻋﺔ "ﻋﺒﺎدة
اﻟﺸﯿﻄﺎن" اﻟﺘﻲ أﺳﺴﮭﺎ اﻟﯿﮭﻮدي اﻷﻣﺮﯾﻜﻲ "أﻧﻄﻮان ﻻﻓﻲ" ﻋﺎم ،1969
وﻗﺪ ذھﺐ ﺿﺤﯿﺘﮭﺎ ﻋﺪد ﻣﻦ اﻟﻤﻨﺘﺤﺮﯾﻦ ،وﺣﺼﻠﺖ ﺣﺎﻻت ﻓﺴﺎد ورذﯾﻠﺔ
وﻛﺎن ﻧﺸﺎط ﻋﻼﺟﻲ ﻟﻠﻈﺎھﺮة اﺣﺘﻞ ﻓﯿﮭﺎ ﻛﺎﺗﺐ ھﺬه اﻟﻮرﻗﺔ أﺳﻌﺪ
اﻟﺴﺤﻤﺮاﻧﻲ دوراً أﺳﺎﺳﯿﺎ ً ﻣﻦ ﺧﻼل اﻹﻋﻼم واﻟﻤﺤﺎﺿﺮات ﻓﻲ اﻟﻤﺪارس
وأﻣﺎﻛﻦ اﻟﻌﺒﺎدة ،وﻋﻨﺪ اﻟﻤﺴﻠﻤﯿﻦ واﻟﻤﺴﯿﺤﯿﯿﻦ ،وﻛﺎن ﯾﻮﻣﮭﺎ ﻓﻲ اﻹﻗﺘﺮاﺣﺎت
اﻟﻌﻮدة ﻋﻦ اﻟﻤﺮﺳﻮم  10227ﺑﺸﺄن اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ،واﻟﻌﻤﻞ ﻋﻠﻰ إﻋﺎدة
اﻟﺘﺮﺑﯿﺔ اﻟﺪﯾﻨﯿﺔ ﻣﻦ ﺧﻼل ﻛﺘﺎب وﻣﻘﺮرات ﺗﺮﺳّﺦ اﻹﯾﻤﺎن وﻋﻘﯿﺪة اﻟﺘﻮﺣﯿﺪ،
وﺗﺆﺳﺲ ﺷﺨﺼﯿﺔ اﻟﻄﺎﻟﺐ ﻋﻠﻰ اﻟﻘﯿﻢ اﻷﺧﻼﻗﯿﺔ اﻟﺪﯾﻨﯿﺔ ﻋﻤﻮﻣﺎً ﻓﯿﻜﻮن ذﻟﻚ
ﺣﺼﺎﻧﺔ ﻟﻠﻨﺎﺷﺌﺔ ﯾﻌﺼﻤﮭﻢ ﻣﻦ اﻟﻤﻔﺎﺳﺪ واﻟﺮذاﺋﻞ ﻋﻤﻮﻣﺎً وﻣﻦ اﻟﺒﺪع
ﻖ ﺗﺠﺎوﺑﺎً ﯾﻮﻣﮭﺎ
اﻟﺨﻄﯿﺮة ،وﻣﻨﮭﺎ ﺑﺪﻋﺔ ﻋﺒﺎدة اﻟﺸﯿﻄﺎن ،وﻟﻜﻦ اﻹﻗﺘﺮاح ﻟﻢ ﯾﻠ َ
ﻣﻦ اﻟﻤﺴﺆوﻟﯿﻦ.
وﻻ ﯾﺨﻔﻰ ﻋﻠﻰ اﻟﻤﺸﺘﻐﻠﯿﻦ ﺑﺎﻟﺘﺮﺑﯿﺔ ﻋﻤﻮﻣﺎ ً ،واﻟﺘﺮﺑﯿﺔ اﻹﺳﻼﻣﯿﺔ
ﺧﺼﻮﺻﺎ ً ﻛﯿﻒ أن ﺗﺪرﯾﺲ ھﺬه اﻟﻤﺎدة ﯾﻘﻮم ﻋﻠﻰ ﺟﺎﻧﺐ ﻣﻌﺮﻓﻲ ﻣﻨﻔﺼﻞ
ﻋﻦ ﺳﺎﺋﺮ اﻟﻤﻮاد اﻟﺪراﺳﯿﺔ وﻣﺤﺘﻮى اﻟﻤﻘﺮرات ﯾﻘﺪّم دروﺳﺎً◌َ ﻓﻲ اﻟﻌﻘﯿﺪة،
وﺷﯿﺌﺎ ً ﻣﻦ ﻋﻠﻮم اﻟﻘﺮآن ،وﻣﻦ اﻟﺤﺪﯾﺚ اﻟﻨﺒﻮي ،وﺑﻌﺾ اﻷﺣﻜﺎم اﻟﻔﻘﮭﯿﺔ،
وﻗﺪ ﯾﻀﺎف ﺷﻲء ﻣﻦ اﻟﺴﯿَﺮ واﻟﺘﺎرﯾﺦ اﻹﺳﻼﻣﻲ ﻟﻜﻦ ذﻟﻚ ﻻ ﯾﺄﺗﻲ ﻓﻲ ﻧﺴﯿﺞ
ﯾﻨﺴﺠﻢ ﻣﻊ ﻣﻀﺎﻣﯿﻦ وﻣﺤﺘﻮى اﻟﻤﻘﺮرات واﻟﻨﺼﻮص اﻟﻤﻌﺘﻤﺪة ﻓﻲ ﺳﺎﺋﺮ
اﻟﻤﻮاد اﻟﺘﻌﻠﯿﻤﯿﺔ ،وھﻜﺬا ﯾﻈﮭﺮ اﻹﺳﻼم وﻛﺄﻧﮫ ﯾﻨﻔﺼﻞ ﻋﻦ اﻷطﺮ اﻟﻤﻌﺮﻓﯿﺔ
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ﻣﺎدة اﻟﺘﺎرﯾﺦ ﻣﻘﺮرات ﻋﻨﻮاﻧﮭﺎ :اﻟﺨﻠﻔﺎء اﻟﺮاﺷﺪون وھﻢ :أﺑﻮ ﺑﻜﺮ-
ﻋﻤﺮ -ﻋﺜﻤﺎن -ﻋﻠﻲ-،رﺿﻲ ﷲ ﺗﻌﺎﻟﻰ ﻋﻨﮭﻢ -ﻓﻤﺎ اﻟﺬي ﺳﯿﻜﻮن ﻣﻦ
إﺷﻜﺎﻻت ﺗﺘﻮﻟّﺪ ﻋﻨﺪ طﺎﻟﺐ ﻓﻲ ﻋﻤﺮ اﻟﻮرود ﺣﯿﻦ ﯾﺘﻌﺮض ﻟﻤﻔﺎھﯿﻢ
ﻣﺘﻨﺎﻗﻀﺔ؟
وﯾﺘﺎﺑﻊ اﻟﻤﺆﻟﻔﻮن ﺣﻜﺎﯾﺔ اﻟﺘﻤﺎﯾﺰ ﻓﻔﻲ اﻟﻨﻤﻮذج رﻗﻢ) (2ﯾﺮد ﻋﺮض
ﻓﻲ اﻟﺼﻔﺤﺔ  165ﻟﺴﯿﺮة ﻋﻤﺮ ﺑﻦ اﻟﺨﻄﺎب رﺿﻲ ﷲ ﻋﻨﮫ ،وﻓﻲ اﻟﻨﻤﻮذج
رﻗﻢ ) (3ﻓﻲ اﻟﺼﻔﺤﺔ  79ﻋﺮض ﻟﺴﯿﺮة ﻋﻠﻲ ﺑﻦ اﻟﺤﺴﯿﻦ رﺿﻲ ﷲ
ﻋﻨﮭﻤﺎ .واﻟﻨﻤﻮذج ) (1ﻟﻢ ﯾﺘﺤﺪث ﻋﻦ أﺣﺪ ﻣﻦ اﻟﺼﺤﺎﺑﺔ أو آل اﻟﺒﯿﺖ.
أﻣﺎ ﻋﻦ ﺷﺒﻜﺔ اﻟﻌﻼﻗﺎت اﻹﺟﺘﻤﺎﻋﯿﺔ ﻓﻘﺪ ﺟﺎء ﻓﻲ اﻟﻨﻤﻮذج ) (1درس
ﻓﻲ اﻟﺼﻔﺤﺔ ) (46دار ﺣﻮل اﻟﺤﺪﯾﺚ اﻟﻨﺒﻮي" :ﺣﻖ اﻟﻤﺴﻠﻢ ﻋﻠﻰ اﻟﻤﺴﻠﻢ
ﺳﺖ :إذا ﻟﻘﯿﺘﮫ ﻓﺴﻠّﻢ ﻋﻠﯿﮫ ،وإذا دﻋﺎك ﻓﺄﺟﺒﮫ ،وإذا اﺳﺘﻨﺼﺤﻚ ﻓﺎﻧﺼﺤﮫ،
ّ
وإذا ﻋﻄﺲ ﻓﺤﻤﺪ ﷲ ﻓﺸﻤّﺘﮫ ،وإذا ﻣﺮض ﻓﻌُﺪه ،وإذا ﻣﺎت ﻓﺎﺗﺒﻌﮫ.".
وﻓﻲ اﻟﻨﻤﻮذج ) (2درس ﻋﻨﻮاﻧﮫ" :ﻻ ﺗﺨﺘﻠﻔﻮا" ﻓﻲ اﻟﺼﻔﺤﺔ 207
وھﻮ ﻣﺒﻨﻲ ﻋﻠﻰ اﻟﺤﺪﯾﺚ اﻟﻨﺒﻮي" :ﻻ ﺗﺨﺘﻠﻔﻮا ،ﻓﺈن ﻣﻦ ﻛﺎن ﻗﺒﻠﻜﻢ اﺧﺘﻠﻔﻮا
ﻓﮭﻠﻜﻮا" .وﻗﺪ ﺟﺎء ﻓﻲ ﺟﻤﻠﺔ اﻟﻌﺮض" :ﻋﻠﻰ اﻟﻤﺴﻠﻤﯿﻦ أن ﯾﻮﺣﺪوا
ﻛﻠﻤﺘﮭﻢ ،وﯾﺠﻤﻌﻮا أﻣﺮھﻢ وﯾﻨﺒﺬوا اﻹﺧﺘﻼف ﻣﻦ ﺑﯿﻨﮭﻢ ،وﯾﻜﻮﻧﻮا ﯾﺪ ًا واﺣﺪة،
ﻛﺎﻟﺒﻨﯿﺎن اﻟﻤﺮﺻﻮص ﯾﺸ ّﺪ ﺑﻌﻀﮫ ﺑﻌﻀﺎً .".
وﻓﻲ اﻟﻨﻤﻮذج ) (3درس ﻋﻨﻮاﻧﮫ" :اﻷﺧﻮّ ة اﻹﺳﻼﻣﯿﺔ" ﻓﻲ اﻟﺼﻔﺤﺔ
 160وﻣﺎ ﺑﻌﺪھﺎ ،وﻣﻤﺎ ورد ﻓﯿﮫ" :أن ﻧﺒﻨﻲ ﻣﻊ اﺧﻮاﻧﻨﺎ ﻋﻼﻗﺎت اﻟﻤﺤﺒﺔ
واﻟﺘﻌﺎون واﻹﺣﺘﺮام ،وﻧﻜﻮن ﺻﻔﺎً واﺣﺪاً  ،وﻗﻠﺒﺎ ً واﺣﺪاً ،اﺗﺠﺎه ﻛﻞ ﻣﺎ ﯾﮭﺪد
وﺣﺪﺗﻨﺎ وﻣﺼﯿﺮﻧﺎ" .ﻟﻘﺪ ﺗﻀﻤّﻦ اﻟﻨﻤﻮذﺟﺎن ) (2و ) (3ﻋﺒﺎرات طﯿّﺒﺔ ﺑﺸﺄن
وﺣﺪة اﻟﻤﺴﻠﻤﯿﻦ ﻓﻲ ﺣﯿﻦ ﻛﺎن اﻟﻨﻤﻮذج ) (1ﻧﺼﯿﺎ ً ﻟﻢ ﯾﻌﻤﺪ وﻟﻮ ﻟﺘﻮﺟﯿﮫ
ﻟﻠﺠﯿﻞ ﺣﯿﺎل ﻣﺎ ﺗﺘﻌﺮض ﻟﮫ اﻷﻣﺔ.
ھﺬا ﻣﻦ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﻓﻲ اﻟﻤﺪارس ﻟﻄﻼب ﻟﯿﺴﻮا ﻣﺨﺘﺼﯿﻦ ،أﻣﺎ إذا
ﻛﺎن اﻷﻣﺮ ﺑﺸﺄن اﻟﻤﻌﺎھﺪ اﻟﺪﯾﻨﯿﺔ ﻣﺎ ﻗﺒﻞ اﻟﺠﺎﻣﻌﯿﺔ وھﻲ ﻓﻲ ﻟﺒﻨﺎن ﺑﺎﻟﻌﺸﺮات
ﻋﻨﺪ ﻛﻞ ﻣﻦ اﻟﻤﺴﻠﻤﯿﻦ اﻟﺴﻨّﺔ واﻟﺸﯿﻌﺔ ﻓﺈن ﺑﺮاﻣﺠﮭﺎ ﻣﺘﺮوﻛﺔ ﻟﻜﻞ ﻣﺆﺳﺲ أو
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وﺗﺘﺎﺑﻊ اﻟﻤﮭﺎﺟﺮون واﻷﻧﺼﺎر ﯾﺒﺎﯾﻌﻮﻧﮫ .وﺑﺬﻟﻚ أﺻﺒﺢ أﺑﻮ ﺑﻜﺮ أول
اﻟﺨﻠﻔﺎء اﻟﺮاﺷﺪﯾﻦ ﻟﻤﺎ اﻣﺘﺎز ﺑﮫ ﻣﻦ ﻗﻮة اﻟﻌﻘﯿﺪة وﺳﺪاد اﻟﺮأي ،وﻹﺧﻼﺻﮫ
ﻟﺮﺳﻮل ﷲ وﺟﮭﺎده ﻓﻲ ﺳﺒﯿﻞ اﻟﺪﯾﻦ ".وھﺬا اﻟﻜﺘﺎب ﯾﺘ ّﻢ اﻋﺘﻤﺎده ﻓﻲ ﻣﺪارس
ﻟﻠﻤﺴﻠﻤﯿﻦ اﻟﺴﻨّﺔ.
 -3ﻛﺘﺎب ﻋﻨﻮاﻧﮫ" :اﻹﺳﻼم رﺳﺎﻟﺘﻨﺎ" ،إﻋﺪاد ھﯿﺌﺔ اﻟﺘﺄﻟﯿﻒ ﻓﻲ
ﺟﻤﻌﯿﺔ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ اﻹﺳﻼﻣﻲ ،ﻧﺸﺮﺗﮫ دار أﺟﯿﺎل اﻟﻤﺼﻄﻔ ﻀﺎﺣﯿﺔ
ﺑﯿﺮوت اﻟﺠﻨﻮﺑﯿﺔ-اﻟﻄﺒﻌﺔ اﻟﺨﺎﻣﺴﺔ ،ﻋﺎم .2006ﺟﺎء ﻓﻲ اﻟﻜﺘﺎب اﻟﺪرس
اﻟﺴﺎﺑﻊ ﺑﻌﻨﻮان :ﺧﻼﻓﺔ اﻟﺮﺳﻮل ﺻﻠﻰ ﷲ ﻋﻠﯿﮫ وﺳﻠﻢ.
واﻟﺪرس ﻓﻲ اﻟﺼﻔﺤﺔ 62وﻣﺎﺑﻌﺪ ﻣﻦ اﻟﻜﺘﺎب وﻗﺪ اﻋﺘﻤﺪ ﻣﺆﻟﻔﻮ
اﻟﻜﺘﺎب أﺳﻠﻮب اﻟﺤﻮار :وﻣﻤﺎ ورد" :وھﻞ ﯾُﻌﻘَﻞ أن ﯾُﺘﺮَ ك اﻷﻣﺮ ﻓﻮﺿﻰ
ﻣﻦ ﺑﻌﺪه؟
ﯾﺬﻛﺮ اﻟﻤﺆرﺧﻮن :أن اﻟﻨﺒﻲ ﺻﻠﻰ ﷲ ﻋﻠﯿﮫ وﺳﻠﻢ وآﻟﮫ ﻋﯿّﻦ-ﺑﺄﻣﺮ ﻣﻦ
ﷲ ﺗﻌﺎﻟﻰ -اﻟﺨﻠﯿﻔﺔ واﻹﻣﺎم ﻣﻦ ﺑﻌﺪه ،وذﻟﻚ ﻓﻲ أﺣﺎدﯾﺚ ﻛﺜﯿﺮة ﻗﺎﻟﮭﺎ ﻓﻲ
ﻣﻨﺎﺳﺒﺎت ﻋﺪﯾﺪة.....
واﻹﻣﺎم اﻟﺬي أﺷﺎر اﻟﯿﮫ اﻟﻨﺒﻲ ﯾﺘﻤﺘﻊ ﺑﺼﻔﺎت ﻣﺜﺎﻟﯿﺔ ...إن ھﺬه
اﻟﺼﻔﺎت ﺗﺸﯿﺮ اﻟﻰ اﻹﻣﺎم ﻋﻠﻲ ﺑﻦ أﺑﻲ طﺎﻟﺐ ....إن اﻟﻨﺒﻲ ﺻﺮّ ح ﺑﺎﺳﻢ
اﻹﻣﺎم ﻋﻠﻲ ﻓﻲ ﻣﻨﺎﺳﺒﺎت ﻋﺪﯾﺪة ...ﻟﻘﺪ ذﻛﺮ اﻟﻨﺒﻲ ﻋﺪد اﻷﺋﻤﺔ ﻣﻦ ﺑﻌﺪه ﻓﻘﺎل
ﻓﻲ ﺣﺪﯾﺚ ﻟﮫ :ﻻ ﯾﺰال اﻟﺪﯾﻦ ﻗﺎﺋﻤﺎ ً ﺣﺘﻰ ﺗﻘﻮم اﻟﺴﺎﻋﺔ ،وﯾﻜﻮن ﻋﻠﯿﻜﻢ إﺛﻨﺎ
ﻋﺸﺮ ﺧﻠﯿﻔﺔ ،ﻛﻠﮭﻢ ﻣﻦ ﻗﺮﯾﺶ".
وأﺳﻤﺎء ھﺆﻻء اﻷﺋﻤﺔ ﺑﺎﻟﺘﺮﺗﯿﺐ ھﻲ :اﻹﻣﺎم ﻋﻠﻲ -اﻹﻣﺎم اﻟﺤﺴﻦ-
اﻹﻣﺎم اﻟﺤﺴﯿﻦ -اﻹﻣﺎم ﻋﻠﻲ ﺑﻦ اﻟﺤﺴﯿﻦ -اﻹﻣﺎم ﻣﺤﻤﺪ اﻟﺒﺎﻗﺮ -اﻹﻣﺎم ﺟﻌﻔﺮ
اﻟﺼﺎدق -اﻹﻣﺎم ﻣﻮﺳﻰ اﻟﻜﺎظﻢ -اﻹﻣﺎم ﻋﻠﻲ اﻟﺮﺿﺎ -اﻹﻣﺎم ﻣﺤﻤﺪ اﻟﺠﻮاد-
اﻹﻣﺎم ﻋﻠﻲ اﻟﮭﺎدي -اﻹﻣﺎم اﻟﺤﺴﻦ اﻟﻌﺴﻜﺮي -اﻹﻣﺎم ﻣﺤﻤﺪ اﻟﻤﮭﺪي
اﻟﻤﻨﺘﻈﺮ .ھﺬا اﻟﻜﺘﺎب ﻣﻌﺘﻤﺪ ﻓﻲ ﻣﺪارس ﻟﻠﻤﺴﻠﻤﯿﻦ اﻟﺸﯿﻌﺔ .وھﻜﺬا ﯾﻜﻮن
اﻟﺠﺎﻧﺐ اﻟﺴﻠﺒﻲ ﺣﯿﺚ ﯾﺘﻌﻠّﻢ اﻟﻄﺎﻟﺐ وھﻮ ﻓﺘﻰ ﺑﺴﻦّ  11ﺳﻨﺔ اﻟﻤﺴﺎﺋﻞ
اﻟﺨﻼﻓﯿﺔ ﺑﺪل أن ﯾﺘﻌﻠّﻢ اﻟﺘﺰام وﺣﺪة اﻟﺼﻒ واﻟﻜﻠﻤﺔ .واﻟﻄﺎﻟﺐ ﯾﺘﻌﻠّﻢ ﻓﻲ
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ﻣﻦ دروﺳﮫ ﻓﻲ اﻟﻮﺣﺪة اﻟﺨﺎﻣﺴﺔ ﺗﺤﺖ اﻟﺘﺮﻗﯿﻢ :اﻟﺪرس اﻟﺜﺎﻧﻲ:
"اﻟﻠﮭﻮ اﻟﻤﺤﺮم" وﯾﺬﻛﺮ اﻟﻤﻀﻤﻮن ﻣﻦ ھﺬا اﻟﻠﮭﻮ اﻟﻤﺤﺮم ﻣﺎ ﯾﻠﻲ:
اﻟﻨﺮد )طﺎوﻟﺔ اﻟﺰھﺮ( -اﻟﻐﻨﺎء اﻟﻤﺼﺤﻮب ﺑﺎﻟﻤﻮﺳﯿﻘﻰ -ﻣﺸﺎھﺪة
اﻟﻤﺤﺮﻣﺎت ﻋﻠﻰ اﻟﻤﺴﺎرح أو ﻓﻲ اﻟﺴﯿﻨﻤﺎ واﻟﺘﻠﻔﺰﯾﻮن -اﻟﻠﻌﺐ ﺑﺎﻟﻘﻤﺎر
وﺷﺮاء ورق اﻟﯿﺎﻧﺼﯿﺐ -وإذا ﻛﺎن اﻟﻘﻤﺎر ﻣﺤﺮﻣﺎ ً وﻻ ﻧﻘﺎش ﻟﻜﻦ ﯾﺒﻘﻰ ﻋﻨﺪ
اﻟﻄﺎﻟﺐ إﺷﻜﺎل ﺣﯿﺚ دﺧﻞ ﻋﻨﺪه –ﻛﻤﺎ ورد ﺳﺎﺑﻘﺎً  -ﻓﻲ اﻟﺤﺼﺺ اﻷﺳﺒﻮﻋﯿﺔ
ﻟﮭﺬا اﻟﺼﻒ  3ﺣﺼﺺ ﻟﻠﻔﻨﻮن و 2ﻟﻠﺘﺮﺑﯿﺔ اﻟﺮﯾﺎﺿﯿﺔ ،ﻓﻜﯿﻒ ﺳﯿﺘﻌﺎﻣﻞ
اﻟﻄﺎﻟﺐ ﻣﻊ اﻟﻤﺎدة ﻓﻲ ﺣﺼﺺ اﻟﻔﻨﻮن؟ وھﻞ ﺳﯿﻘﻮل ﻟﻠﻤﺪرّ س أو ﻟﻠﻤﺪرﺳﺔ
ﺳﺄﺧﺮج ﻣﻦ اﻟﺼﻒ ﻓﮭﺬا ﺣﺮام؟ أم ﻣﺎذا؟
ﺛﻢ ﻛﯿﻒ ﯾﻜﻮن اﻷﻣﺮ ﻣﻊ أﻟﻌﺎب ﻟﻠﺘﺴﻠﯿﺔ ﻛﺎﻟﺸﻄﺮﻧﺞ أو ﺳﻮاھﺎ ﻓﮭﻞ
ﺳﯿﻘﯿﺴﮭﺎ اﻟﻄﺎﻟﺐ ﻋﻠﻰ اﻟﻨﺮد أم ﻣﺎذا؟ وإذا ﺗﻤﺖ ﻣﺮاﺟﻌﺔ ﻛﺘﺐ أﺧﺮى
ﻣﻘﺮرة ﻻ ﯾﺠﺪ اﻟﻤُﺮاﺟﻊ ﻓﯿﮭﺎ ھﺬا اﻟﻤﻮﺿﻮع.
 -2ﻛﺘﺎب ﻋﻨﻮاﻧﮫ" :اﻟﺜﻘﺎﻓﺔ اﻟﺪﯾﻨﯿﺔ ﻟﻄﻼب اﻟﻤﺮﺣﻠﺔ اﻟﺘﻜﻤﯿﻠﯿﺔ" ﻟﻤﺆﻟﻔﮫ
ﻣﺤﻤﺪ طﺎھﺮ اﻟﻼذﻗﻲ ،وﻧﺸﺮﺗﮫ دار ﻟﺒﻨﺎن ﻟﻠﻄﺒﺎﻋﺔ واﻟﻨﺸﺮ ﻓﻲ ﺑﯿﺮوت اﻟﻌﺎم
 .1967وﻗﺪ ورد ﻓﻲ اﻟﺼﻔﺤﺔ اﻷوﻟﻰ ﻣﻦ اﻟﻜﺘﺎب اﻟﻌﺒﺎرة اﻟﺘﺎﻟﯿﺔ" :ﻗﺮر
ﺗﺪرﯾﺲ ھﺬه اﻟﺴﻠﺴﻠﺔ ﺳﻤﺎﺣﺔ ﻣﻔﺘﻲ اﻟﺠﻤﮭﻮرﯾﺔ اﻟﻠﺒﻨﺎﻧﯿﺔ اﻷﻛﺒﺮ ﻓﻲ اﻟﻤﺪارس
اﻟﺮﺳﻤﯿﺔ وﻗﺮرﺗﮭﺎ أﯾﻀﺎ ً ﺟﻤﻌﯿﺔ اﻟﻤﻘﺎﺻﺪ اﻟﺨﯿﺮﯾﺔ اﻹﺳﻼﻣﯿﺔ ﻓﻲ ﺑﯿﺮوت
وﺻﯿﺪا.
وﯾُﻼﺣَ ﻆ أﻧﮫ ﻗﺪ ورد أﻧﮭﺎ ﻟﻠﻤﺪارس اﻟﺮﺳﻤﯿﺔ وھﺬا ﻋﺎم  1967ﯾﻮم
ﻛﺎن اﻟﺘﻌﻠﯿﻢ اﻟﺮﺳﻤﻲ ﯾﺨﺼﺺ ﺣﺼﺼﺎ ً ﻟﻠﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ وﻗﺪ ﺟﺮى اﻹﻟﻐﺎء
ﻓﻲ اﻟﻤﺮﺳﻮم  10227ﻋﺎم  .1997ﺟﺎء ﻓﻲ اﻟﻘﺴﻢ اﻟﺨﺎﻣﺲ ﻣﻦ اﻟﻜﺘﺎب
وﻋﻨﻮاﻧﮫ" :أﻋﻼم اﻹﺳﻼم" ،درس ﺣﻮل اﻟﺼﺤﺎﺑﻲ" :أﺑﻮ ﺑﻜﺮ اﻟﺼﺪﯾﻖ
رﺿﻲ ﷲ ﻋﻨﮫ" .ﺑﻌﺪ ﻋﺮض ﺳﯿﺮة أﺑﻲ ﺑﻜﺮ اﻟﺼﺪﯾﻖ ﺑﻌﺪ إﺳﻼﻣﮫ ﯾﺄﺗﻲ
ﻋﻨﻮان ﻓﻲ اﻟﺼﻔﺤﺔ  156ﻣﻦ اﻟﻜﺘﺎب" :أﺑﻮ ﺑﻜﺮ أول اﻟﺨﻠﻔﺎء اﻟﺮاﺷﺪﯾﻦ"،
وﻣﻤﺎ ﻓﻲ ھﺬه اﻟﺼﻔﺤﺔ" :اﺟﺘﻤﻊ اﻟﻤﺴﻠﻤﻮن ﺑﻌﺪ وﻓﺎة اﻟﺮﺳﻮل ﻻﺧﺘﯿﺎر
ﺧﻠﯿﻔﺔ ﻟﮫ ،وﺗﺸﺎوروا ﻓﻲ اﻷﻣﺮ ﻓﻘﺎم ﻋﻤﺮ وﻗﺎل ﻷﺑﻲ ﺑﻜﺮ ...ﺛﻢ ﺑﺎﯾﻌﮫ،
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ﯾﺴﺘﻄﯿﻊ أﺣﺪ أن ﯾﺘﺬرع ﺑﻀﯿﻖ اﻟﻮﻗﺖ ﻷﻧﮫ ﻛﺎن ﻣﻦ اﻟﻤﻤﻜﻦ
ﺗﺨﺼﯿﺺ ﺣﺼﺔ أﺳﺒﻮﻋﯿﺔ ﻣﻦ ﺣﺼﺺ اﻟﺘﺮﺑﯿﺔ اﻟﺮﯾﺎﺿﯿﺔ واﻟﻔﻨﻮن ﻟﺘﺪرﯾﺲ
ﻣﺎدة اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ.
أﻣﺎ اﻟﻤﺪارس اﻟﺨﺎﺻﺔ ﺑﻨﻮﻋﯿﮭﺎ :اﻟﺨﺎﺻﺔ ﻏﯿﺮ اﻟﻤﺠﺎﻧﯿﺔ واﻟﺨﺎﺻﺔ
اﻟﻤﺠﺎﻧﯿﺔ ﻓﺎﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﻗﺎﺋﻢ ﻓﯿﮭﺎ اﻟﻠﮭﻢ إﻻ اﻟﻤﺪارس اﻟﻼﺋﻜﯿﺔ ذات اﻟﻨﻈﺎم
اﻟﻔﺮﻧﺴﻲ ،وﺑﻌﺾ اﻟﻤﺪارس اﻟﺨﺎﺻﺔ اﻟﻔﺮدﯾﺔ أي اﻟﺘﻲ أﺳﺴﮭﺎ أﻓﺮاد وھﻢ
ﻣﻦ ﻏﯿﺮ اﻟﻤﮭﺘﻤﯿﻦ ﺑﺎﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ،وإن ﻛﺎن اﻷﻏﻠﺒﯿﺔ ﯾﺪرﺟﻮن اﻟﺘﻌﻠﯿﻢ
اﻟﺪﯾﻨﻲ ﻓﻲ ﺑﺮاﻣﺠﮭﻢ ﺣﺘﻰ ﻟﻮ ﻛﺎﻧﺖ اﻟﻤﺪارس ﻷﻓﺮاد وﻟﯿﺲ ﻟﺠﻤﻌﯿﺎت.

ﻧﻤﺎذج ﻣﻦ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ اﻹﺳﻼﻣﻲ ﻣﻦ ﻛﺘﺐ ﻣﻘﺮرة:
إن اﻟﻤﻨﮭﺠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ اﻟﻤﻌﺘﻤﺪة ﻓﻲ ﻟﺒﻨﺎن ﻣﻦ ﺧﻼل اﻟﻤﺮﺳﻮم
 10227ﻟﻠﻌﺎم  1997ﻻ ﺗﻌﻄﻲ ﻣﻜﺎﻧﺎ ً ﻟﻠﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﻓﻲ ﻣﻘﺮرات اﻟﻤﻮاد
اﻟﺘﻌﻠﯿﻤﯿﺔ اﻟﻨﺎﻓﺬة ﻓﻲ اﻟﺘﻌﻠﯿﻢ اﻟﺮﺳﻤﻲ .ﻟﻜﻦ اﻟﻤﺪارس اﻟﺨﺎﺻﺔ اﻟﺘﻲ أﺳﺴﮭﺎ
أﻓﺮاد أو أﺳﺴﺘﮭﺎ ﺟﻤﻌﯿﺎت أدﺧﻠﺖ ﻓﻲ اﻟﻐﺎﻟﺐ ﺑﯿﻦ ﺣﺼﺺ ﺗﺪرﯾﺴﮭﺎ
اﻷﺳﺒﻮﻋﯿﺔ ﺣﺼﺔ وﺣﺼﺘﯿﻦ ﻟﻤﺎدة اﻟﺘﺮﺑﯿﺔ اﻟﺪﯾﻨﯿﺔ.
اﻋﺘﻤﺪ اﻟﺒﺤﺚ ﻋﻠﻰ ﻋﯿﻨﺔ ھﻲ ﺛﻼﺛﺔ ﻛﺘﺐ ﻣﻘﺮرة ﻓﻲ ﻣﺪارس إﺳﻼﻣﯿﺔ
اﻟﺘﻮﺟﮭﺎت ،وﻗﺪ ﯾﻌﺘﻤﺪھﺎ ﻣﻦ ﯾﺪﺧﻞ ﺗﺪرﯾﺲ اﻟﻤﺎدة اﺳﺘﺜﻨﺎء ﻓﻲ ﻣﺪارس
ﺣﻜﻮﻣﯿﺔ ،واﻟﻜﺘﺐ ھﻲ ﻟﻠﺼﻒ اﻟﺴﺎدس ،وھﻮ اﻟﺼﻒ اﻷﺧﯿﺮ ﻓﻲ اﻟﺤﻠﻘﺔ
اﻟﺜﺎﻧﯿﺔ ﻣﻦ اﻟﺘﻌﻠﯿﻢ اﻹﺑﺘﺪاﺋﻲ ،وﺑﻌﺪه ﯾﻜﻮن اﻟﺼﻒ اﻟﺴﺎﺑﻊ وھﻮ ﺑﺪاﯾﺔ
اﻟﻤﺮﺣﻠﺔ اﻟﻤﺘﻮﺳﻄﺔ أو اﻹﻋﺪادﯾﺔ .واﻟﻄﺎﻟﺐ ﻓﻲ اﻟﺼﻒ اﻟﺴﺎدس ﯾﻜﻮن
ﻋﻤﺮه ﺑﺤﺪود  11ﻋﺎﻣﺎً  .واﻟﻨﻤﺎذج ھﻲ:
 -1ﻛﺘﺎب ﻋﻨﻮاﻧﮫ" :اﻹﺳﻼم دﯾﻨﻨﺎ" ﻟﻤﺆﻟﻔﮫ ﻋﺒﺪ اﻟﺴﻼم ﻋﻠﻮش ﻧﺸﺮﺗﮫ
دار اﻟﺸﻤﺎل-طﺮاﺑﻠﺲ-اﻟﻄﺒﻌﺔ اﻷوﻟﻰ-ﻋﺎم.2002

387

اﻹﺟﺎزة اﻷﺳﺒﻮﻋﯿﺔ ﻓﻲ ﻣﺪارس ﻟﺒﻨﺎن ﯾﻮﻣﺎن ،ھﻤﺎ :ﯾﻮﻣﺎ اﻟﺠﻤﻌﺔ
واﻷﺣﺪ ،وﯾﻮﻣﺎ اﻟﺴﺒﺖ واﻷﺣﺪ ﻓﻲ ﻣﺪارس أﺧﺮى .وﻓﻲ ھﺬه اﻷﯾﺎم ﺗﻜﻮن
أﺑﻮاب اﻟﻤﺪارس ﻣﻐﻠﻘﺔ ،ﻓﻜﯿﻒ ﺳﯿﺘ ّﻢ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ؟ وھﻞ ﺳﯿﺤﻀﺮ اﻟﻄﺎﻟﺐ
ﻣﻦ ﺑﯿﺘﮫ إﻟﻰ ﻣﺪرﺳﺘﮫ وﻗﺪ ﺗﻜﻮن ﺑﻌﯿﺪة ﻟﯿﺘﻌﻠّﻢ ﻣﺎدة اﻟﺘﺮﺑﯿﺔ اﻟﺪﯾﻨﯿﺔ ﻓﻘﻂ؟ ﺛ ّﻢ ﻟﻢ
ﯾﻘﻞ ﻟﻨﺎ اﻟﻤﺸﺘﺮع ﻣﻦ اﻟﺬي ﯾﺮﻋﻰ ذﻟﻚ.
وﻓﻲ اﻟﺼﻔﺤﺔ ) (9ﻣﻦ ﻋﺪد اﻟﺠﺮﯾﺪة اﻟﺮﺳﻤﯿﺔ ﺟﺪول رﻗﻢ )(2
ﻟﺘﻮزﯾﻊ ﺣﺼﺺ اﻟﺪروس أﺳﺒﻮﻋﯿﺎ ً ﻟﻠﻤﺮﺣﻠﺔ اﻟﻤﺘﻮﺳﻄﺔ أو اﻟﺤﻠﻘﺔ اﻟﺜﺎﻟﺜﺔ أو
اﻟﻤﺮﺣﻠﺔ اﻹﻋﺪادﯾﺔ ﻛﻤﺎ ﺗﺴﻤّﻰ ﻓﻲ ﺑﻌﺾ اﻟﺪول ،وﻧﺠﺪ ﻓﻲ اﻟﺘﻮزﯾﻊ أن 4
ﺳﺎﻋﺎت اﺳﺒﻮﻋﯿﺎ ً ﻗﺪ ﺧﺼﺼﺖ ﻟﻠﺘﺮﺑﯿﺔ اﻟﺮﯾﺎﺿﯿﺔ واﻟﻔﻨﻮن ،وﻧﺴﺒﺘﮭﺎ ﻣﻦ
ﻋﻤﻮم اﻟﺘﻮزﯾﻊ  14,3ﺑﺎﻟﻤﺌﺔ .وﻧﺠﺪ ﺑﻌﺪ اﻟﺘﻮزﯾﻊ ﻓﻲ اﻟﺼﻔﺤﺔ ﻧﻔﺴﮭﺎ ﻣﺎ
وﺟﺪﻧﺎه ﺳﺎﺑﻘﺎً ،واﻟﻮارد ھﻮ" :ﯾﺼﺎر إﻟﻰ ﺗﺄﻣﯿﻦ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﻓﻲ اﻟﻤﺪارس
اﻟﺮﺳﻤﯿﺔ اﺧﺘﯿﺎرﯾﺎ ً ﯾﻮﻣﻲ اﻟﺠﻤﻌﺔ واﻷﺣﺪ ﻟﻤﺪّة ﺳﺎﻋﺘﯿﻦ".
ھﻨﺎ ﻧﻄﺮح اﻷﺳﺌﻠﺔ ﻧﻔﺴﮭﺎ اﻟﺘﻲ ﺗ ّﻢ طﺮﺣﮭﺎ ﺣﻮل اﻟﻤﺮﺣﻠﺔ اﻹﺑﺘﺪاﺋﯿﺔ.
وﻓﻲ اﻟﻤﺮﺣﻠﺔ اﻟﺜﺎﻧﻮﯾﺔ ﺧﺼﺺ  8,6ﺑﺎﻟﻤﺌﺔ ﻟﻤﻮاد اﻟﺮﯾﺎﺿﺔ واﻟﻔﻨﻮن
ت اﻟﻤﺸﺘﺮع ﻋﻠﻰ أي ﺷﻲء ﯾﻠﺤﻆ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﻓﻲ
واﻟﻨﺸﺎطﺎت وﻟﻢ ﯾﺄ ِ
اﻟﻤﺮﺣﻠﺔ اﻟﺜﺎﻧﻮﯾﺔ.
ﻛﺎﻧﺖ اﻟﮭﯿﻜﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻗﺒﻞ اﻟﻤﺮﺳﻮم  10227ﻟﻠﻌﺎم  1997ﺗﻔﺴﺢ
ﺑﺒﻌﺾ اﻟﺤﺼﺺ أﺛﻨﺎء اﻟﺪوام ﻟﻠﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ،وﻛﺎن ذﻟﻚ ﻗﺎﺋﻤﺎ ً ﺣﯿﺚ ﯾﺘﻮاﻓﺮ
ﻣﺆﺳﺴﺎت وﻗﻔﯿﺔ وﻣﺪرﺳﻮن واﻣﻜﺎﻧﺎت ،ﻣﻊ اﻹﺷﺎرة أن ھﺬا اﻟﺘﻌﻠﯿﻢ ﻟﻢ ﯾﻜﻦ
اﻟﻄﻼب ﻟﯿﺄﺧﺬوه ﺑﺠﺪﯾﺔ ﻷﻧﮫ ﻻ ﯾﺪﺧﻞ ﻓﻲ إطﺎر ﺗﻘﻮﯾﻢ اﻟﻄﺎﻟﺐ ،وﻟﯿﺲ ﻟﮫ
ﻣﻮﻗﻊ ﻓﻲ ﺳﺠﻞ اﻟﻌﻼﻣﺎت.
ﻟﻜﻦ ﺑﻌﺪ اﻟﻤﺮﺳﻮم  10227ﻟﻌﺎم – 1997ﻛﻤﺎ ﻻﺣﻈﻨﺎ -ﻟﻢ ﯾﻌﺪ ﺛﻤﺔ
ﻣﻜﺎن ﻟﻠﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﺑﯿﻦ اﻟﺤﺼﺺ اﻷﺳﺒﻮﻋﯿﺔ ﻟﺘﻮزﯾﻊ اﻟﺪروس ،وإن ﻛﺎن
ﯾﺤﺼﻞ أن ﯾﺘﺠﺎوب ﺑﻌﺾ ﻣﺪراء اﻟﻤﺪارس ﻟﻄﻠﺐ اﻟﻤﺮﺟﻌﯿﺎت اﻟﺪﯾﻨﯿﺔ
أﺣﯿﺎﻧﺎً ﻓﯿﺴﺘﻘﺒﻞ ﻣﺪرﺳﺎ ً ﻟﺒﻌﺾ اﻟﺤﺼﺺ وﻟﻜﻦ ﻻ ﺗﻮﺟﺪ ﺟﺪﯾﺔ ﻣﺎ داﻣﺖ
اﻟﻤﺎدة ﻏﯿﺮ ﻣﻘﺮرة ،وﻻ أدﺧﻠﺘﮭﺎ اﻟﻤﻨﺎھﺞ ﻓﻲ ﺳﯿﺎق اﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ .وﻻ
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اﻟﻌﻨﺼﺮي واﻟﺘﻌﺼّ ﺐ اﻟﺪﯾﻨﻲ ".ﻟﻘﺪ ﻻﻣﺲ ھﺬا اﻟﻨﺺ ﻗﯿﻢ اﻟﺪﯾﻦ ﻣﻦ
ﺑﻌﯿﺪ دون ﺗﺤﺪﯾﺪ ،وﻻ ﺑﯿﺎن واﺿﺢ ،وﻛﺄن اﻟﻤﺸﺘﺮع وﻣﻦ ﺻﺎغ ھﺬه
اﻟﻨﺼﻮص ﺿﻐﻄﺖ ﻋﻠﯿﮫ ﺣﺎﻟﺔ ﻟﺒﻨﺎن ﻓﻲ اﻟﺘﻨﻮع اﻟﻄﺎﺋﻔﻲ واﻟﻤﺬھﺒﻲ
اﻹﺳﻼﻣﻲ واﻟﻤﺴﯿﺤﻲ ،وﻣﺨﺎطﺮ اﻟﺘﻌﺼّﺐ واﻟﻌﻨﺼﺮﯾﺔ ﻋﻠﻰ اﻟﻮﺣﺪة
اﻟﻮطﻨﯿﺔ واﻹﺳﺘﻘﺮار ،وﻟﻜﻦ ﻣﺎ ورد ﻓﻲ اﻟﻤﻘﺪﻣﺔ وﺗﺤﺖ ﻋﻨﻮان" :اﻟﻤﺒﺎدئ
اﻟﻌﺎﻣﺔ" ﻟﻢ ﯾﻨﻌﻜﺲ ﻓﻲ ﻣﻀﺎﻣﯿﻦ اﻟﻤﻘﺮرات وﻻ ﺑﻤﻮاد ﻣﻌﯿﻨﺔ ﻛﻤﺎ ﯾﻠﺤﻆ ﻣﻦ
ﯾﺘﺎﺑﻊ ﻧﺼﻮص اﻟﻤﺮﺳﻮم وﺗﻮزﯾﻊ اﻟﻤﻮاد .ﻋﺎد اﻟﻤﺸﺘﺮع ﻟﯿﻜﺮر اﻷﻣﺮ ﻧﻔﺴﮫ
ﺗﺤﺖ ﻋﻨﻮان" :اﻷھﺪاف اﻟﻌﺎﻣﺔ" وﻓﻲ اﻟﺒﻨﺪ ) (2-2وﻋﻨﻮاﻧﮫ :ﺗﻜﻮﯾﻦ
اﻟﻤﻮاطﻦ :ﻓﻘﺮة "ج"" :اﻟﻤﺘﻤﺜﻞ ﺗﺮاﺛﮫ اﻟﺮوﺣﻲ اﻟﻨﺎﺑﻊ ﻣﻦ اﻟﺮﺳﺎﻻت
اﻟﺴﻤﺎوﯾﺔ واﻟﻤﺘﻤﺴﻚ ﺑﺎﻟﻘﯿﻢ واﻷﺧﻼق اﻹﻧﺴﺎﻧﯿﺔ".
وﺗﺤﺖ ﻋﻨﻮان" :اﻟﺘﻌﻠﯿﻢ اﻟﺜﺎﻧﻮي" ﺑﻨﺪ ) (3-3ﻓﻘﺮة "أ" ورد" :ﻓﮭﻢ
ﺟﻮھﺮ اﻷدﯾﺎن ودورھﺎ ﻓﻲ ﺗﻜﺎﻣﻞ ﺷﺨﺼﯿﺔ اﻟﻔﺮد روﺣﯿﺎً وأﺧﻼﻗﯿ ًﺎ
وإﻧﺴﺎﻧﯿﺎً  ".إن ھﺬه اﻟﻨﺼﻮص اﻟﻌﺎﻣﺔ ﺑﻘﯿﺖ ﻣﺠﺮّ د إﻋﻼﻧﺎت ﻷن ﺗﻮزﯾﻊ
اﻟﻤﻮاد ﻋﻠﻰ ﺣﺼﺺ دراﺳﯿﺔ ﻟﻠﺤﻠﻘﺎت اﻟﺜﻼث ﻣﻦ اﻟﺘﻌﻠﯿﻢ اﻷﺳﺎﺳﻲ ،وﺑﻌﺪ
ﺣﻠﻘﺔ اﻟﺘﻌﻠﯿﻢ اﻟﺜﺎﻧﻮي ،وﻣﺠﻤﻮﻋﮭﺎ  12ﻋﺎﻣﺎ ً دراﺳﯿﺎ ً ﻟﻢ ﺗﺘﻀﻤﻦ ﻣﺎ ﯾﺒﯿّﻦ
ﻛﯿﻒ ﺗﻤﺖ ﺣﺎﻟﺔ اﻹﻟﺘﺰام ﺑﺎﻟﻘﯿﻢ اﻟﺪﯾﻨﯿﺔ ،وﻻ ﻛﯿﻒ ﯾﻤﻜﻦ ﺗﺮﺑﯿﺔ اﻟﻔﺮد ذي
اﻟﺸﺨﺼﯿﺔ اﻟﻤﺘﻜﺎﻣﻠﺔ روﺣﯿﺎ ً وأﺧﻼﻗﯿﺎً وإﻧﺴﺎﻧﯿﺎً  .إن ﻣﺮاﺟﻌﺔ اﻟﺠﺮﯾﺪة
اﻟﺮﺳﻤﯿﺔ اﻟﺘﻲ ﺣﻤﻠﺖ اﻟﻤﺮﺳﻮم  10227ﻓﻲ اﻟﺼﻔﺤﺔ اﻟﺜﺎﻣﻨﺔ ﯾﻄﻠﻌﻨﺎ ﻋﻠﻰ
ﺗﻮزﯾﻊ اﻟﻤﻮاد واﻟﺤﺼﺺ ﻓﻲ اﻟﺤﻠﻘﺔ اﻷوﻟﻰ واﻟﺜﺎﻧﯿﺔ ،وﻓﻲ اﻟﻤﻠﺤﻖ رﻗﻢ )(3
ﺟﺪول رﻗﻢ ):(1
وﺣﺼﺺ اﻟﺤﻠﻘﺔ اﻷوﻟﻰ اﻷﺳﺒﻮﻋﯿﺔ  30ﺣﺼﺔ وﻛﺬﻟﻚ اﻟﺤﻠﻘﺔ
اﻟﺜﺎﻧﯿﺔ ،ﯾﺨﺼﺺ  19ﺑﺎﻟﻤﺌﺔ ﻟﻤﺎدﺗﻲ اﻟﺘﺮﺑﯿﺔ اﻟﺮﯾﺎﺿﯿﺔ واﻟﻔﻨﻮن ،وھﻲ 6
ﺣﺼﺺ ﻓﻲ اﻟﺼﻒ اﻷول واﻟﺜﺎﻧﻲ واﻟﺮاﺑﻊ واﻟﺨﺎﻣﺲ ،و 5ﺣﺼﺺ ﻓﻲ
اﻟﺼﻔﯿﻦ اﻟﺜﺎﻟﺚ واﻟﺴﺎدس .وﯾﺄﺗﻲ ﺑﻌﺪ ھﺬا اﻟﺘﻮزﯾﻊ ﻓﻲ اﻟﺼﻔﺤﺔ ﻧﻔﺴﮭﺎ،
وﺿﻤﻦ ﻧﺺ اﻟﻤﺮﺳﻮم اﻟﻌﺒﺎرة اﻟﺘﺎﻟﯿﺔ" :ﯾﺼﺎر إﻟﻰ ﺗﺄﻣﯿﻦ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ ﻓﻲ
اﻟﻤﺪارس اﻟﺮﺳﻤﯿﺔ اﺧﺘﯿﺎرﯾﺎ ً ﯾﻮﻣﻲ اﻟﺠﻤﻌﺔ واﻷﺣﺪ ﻟﻤﺪة ﺳﺎﻋﺘﯿﻦ".
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"اﻟﻤﺮﻛﺰ اﻟﺘﺮﺑﻮي ﻟﻠﺒﺤﻮث واﻹﻧﻤﺎء" ،ﻣﺎ ﻋﺪا ﻛﺘﺎب" :اﻟﺘﺮﺑﯿﺔ
اﻟﻤﺪﻧﯿﺔ واﻟﺘﻨﺸﺌﺔ اﻟﻮطﻨﯿﺔ" ﻓﺈن ﺟﻤﯿﻊ اﻟﻤﺪارس ﻣﻠﺰﻣﺔ ﺑﺎﻋﺘﻤﺎده ﻓﻲ ﺗﺪرﯾﺲ
ھﺬه اﻟﻤﺎدة.أﻣﺎ ﻣﻦ ﺟﮭﺔ اﻷﻣﯿﺔ ﻓﺈن ﻟﺒﻨﺎن ﯾﻤﺘﺎز ﻋﻦ ﺳﺎﺋﺮ اﻟﺪول اﻟﻌﺮﺑﯿﺔ
ﺑﺘﺪﻧﻲ ﻧﺴﺒﺔ اﻷﻣﯿﺔ ﺧﺎﺻﺔ ﻓﻲ اﻟﻔﺌﺎت اﻟﻌﻤﺮﯾﺔ اﻷوﻟﻰ أي ﺳﻦّ اﻟﻄﻔﻮﻟﺔ
واﻟﻔﺘﻮة ،وﻻ ﺗﺘﺠﺎوز اﻷﻣﯿﺔ ﻣﺎ ﻧﺴﺒﺘﮫ  8ﺑﺎﻟﻤﺌﺔ ﻣﻦ ﻋﻤﻮم ﺳﻜﺎن ﻟﺒﻨﺎن.
وﺑﺎﻟﻨﺴﺒﺔ ﻟﻠﺬﻛﻮر واﻹﻧﺎث ﻓﺈن اﻟﻔﺮﺻﺔ ﺑﺎﺗﺖ واﺣﺪة ﺣﯿﺚ ﯾﻌﻤﻞ
اﻷھﻞ ﺟﺎھﺪﯾﻦ ﻟﺘﺄﻣﯿﻦ ﻣﻘﻌﺪ دراﺳﻲ ﻟﻜﻞ طﻔﻞ ﻣﻦ أطﻔﺎﻟﮭﻢ ﺣﯿﺚ ﺗﻜﻮن
إﻗﺎﻣﺘﮭﻢ ﻓﻲ اﻟﻤﺪﯾﻨﺔ أم ﻓﻲ اﻟﺮﯾﻒ ،ﻟﻜﻦ اﻟﺘﺴﺮب اﻟﻤﺪرﺳﻲ ﻋﻨﺪ اﻟﺬﻛﻮر ﯾﺒﺪأ
ﺗﺪرﯾﺠﯿﺎ ً ﻓﻲ اﻟﻤﺮﺣﻠﺔ اﻷﺳﺎﺳﯿﺔ اﻟﺜﺎﻟﺜﺔ )اﻹﻋﺪادﯾﺔ أو اﻟﻤﺘﻮﺳﻄﺔ( ،وﯾﺴﺘﻤﺮّ
اﻟﺘﺴﺮب ﻓﻲ اﻟﻤﺮﺣﻠﺔ اﻟﺜﺎﻧﻮﯾﺔ ،وﯾﻠﻤﺲ اﻟﻤﺘﺎﺑﻊ ذﻟﻚ ﻋﻨﺪ اﻟﺘﻌﺮف ﻋﻠﻰ
اﻟﻨﺴﺒﺔ ﺑﯿﻦ اﻟﺬﻛﻮر واﻹﻧﺎث ﻓﻲ اﻟﻤﺮﺣﻠﺔ اﻟﺠﺎﻣﻌﯿﺔ ﺣﯿﺚ ﺗﻤﯿﻞ اﻟﻜﻔّﺔ ﻟﺼﺎﻟﺢ
اﻹﻧﺎث وﺗﻜﺎد اﻟﻨﺴﺒﺔ ﺗﺘﺠﺎوز اﻟﺜﻠﺜﯿﻦ ﻣﻦ اﻹﻧﺎث ﻣﻘﺎﺑﻞ اﻟﺜﻠﺚ ﻣﻦ اﻟﺬﻛﻮر.

اﻟﻤﻨﺎھﺞ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻓﻲ ﻟﺒﻨﺎن وﻣﻮﻗﻊ اﻟﺪﯾﻦ ﻓﯿﮭﺎ:
إن اﻟﻤﻨﺎھﺞ اﻟﺘﺮﺑﻮﯾﺔ اﻟﻠﺒﻨﺎﻧﯿﺔ اﻟﻤﻌﺘﻤﺪة ﺣﺎﻟﯿﺎ ً ھﻲ ﻣﺎ ﺗ ّﻢ إﻗﺮاره ﺑﻌﺪ
إﺻﻼح ﺟﺪﯾﺪ ﻛﺎن ﻣﻨﺬ ﻋﺸﺮ ﺳﻨﻮات ،وھﻮ اﻟﻤﺮﺳﻮم رﻗﻢ  10227ﺑﺘﺎرﯾﺦ
 ،1997\5\8وﻋﻨﻮان ھﺬا اﻟﻤﺮﺳﻮم" :ﺗﺤﺪﯾﺪ ﻣﻨﺎھﺞ اﻟﺘﻌﻠﯿﻢ اﻟﻌﺎم ﻣﺎ ﻗﺒﻞ
اﻟﺠﺎﻣﻌﻲ وأھﺪاﻓﮭﺎ ".وﻗﺪ ﺻﺪر ھﺬا اﻟﻤﺮﺳﻮم ﻓﻲ اﻟﺠﺮﯾﺪة اﻟﺮﺳﻤﯿﺔ،
واﻟﺘﺮﺗﯿﺐ ھﻮ :اﻟﺴﻨﺔ  ،137اﻟﻌﺪد  ،26اﻷرﺑﻌﺎء ﻓﻲ  .1997\6\4اﻟﻤﺮﺳﻮم
ﻆ ﻓﻲ
 10227اﻟﺬي ﯾﻨﻈّﻢ اﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻓﻲ ﻟﺒﻨﺎن ،واﻟﻤﻌﺘﻤﺪ ﺣﺎﻟﯿﺎً ﻟَﺤَ َ
ﺑﻌﺾ ﻧﺼﻮﺻﮫ ﻗﯿﻢ اﻟﺪﯾﻦ ﺑﺸﻜﻞ ﻋﺎم ،وأﻧﮭﺎ ﺗﺘﻤﺘﻊ ﺑﻤﻜﺎﻧﺔ ﻓﻲ ھﺬه اﻟﻤﻨﺎھﺞ
وﺗﺎﻟﯿﺎ ً ﻓﻲ اﻟﻜﺘﺐ واﻟﻤﻘﺮرات.
ورد ﺗﺤﺖ ﻋﻨﻮان" :اﻟﻤﺒﺎدئ اﻟﻌﺎﻣﺔ" ﻓﻲ اﻟﻔﻘﺮة )-1-1ج( ﻣﺎ ﯾﻠﻲ:
"اﻟﻮﻋﻲ ﺑﺄن اﻟﺘﺮاث اﻟﺮوﺣﻲ ﻓﻲ ﻟﺒﻨﺎن اﻟﻤﺘﻤﺜﻞ ﻓﻲ اﻟﺪﯾﺎﻧﺎت اﻟﺘﻮﺣﯿﺪﯾﺔ ھﻮ
ﺗﺮاث ﺛﻤﯿﻦ ﯾﺠﺐ ﺻﻮﻧﮫ وﺗﻌﺰﯾﺰه ﻛﻨﻤﻮذج ﻟﻠﺘﻔﺎﻋﻞ واﻹﻧﻔﺘﺎح اﻟﺮوﺣﻲ
واﻟﻔﻜﺮي ،وﻟﻜﻮﻧﮫ ﻣﻨﺎﻗﻀﺎً ﻟﻸﻧﻈﻤﺔ واﻟﻌﻘﺎﺋﺪ اﻟﺘﻲ ﺗﻘﻮم ﻋﻠﻰ اﻟﺘﻤﯿﯿﺰ
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طﺎﻟﺒﺎً ﻣﻦ أﺻﻞ  911314طﺎﻟﺒﺎ ً ھﻢ ﻣﺠﻤﻮﻋﺔ اﻟﻄﻼب اﻟﻠﺒﻨﺎﻧﯿﯿﻦ ﻟﮭﺬا
اﻟﻌﺎم ﻓﻲ اﻟﻤﺮﺣﻠﺔ ﻣﺎ ﻗﺒﻞ اﻟﺠﺎﻣﻌﯿﺔ ھﺬا اﻟﺘﻌﻠﯿﻢ اﻷﻛﺎدﯾﻤﻲ ،واﻟﻨﺴﺒﺔ ﺗﻜﻮن
إذن ﻟﻠﺘﻌﻠﯿﻢ اﻟﺮﺳﻤﻲ اﻟﺤﻜﻮﻣﻲ  35,6ﺑﺎﻟﻤﺌﺔ ،و 64,4ﺑﺎﻟﻤﺌﺔ ﯾﻜﻮن ﻣﻦ
ﻧﺼﯿﺐ اﻟﺘﻌﻠﯿﻢ اﻟﺨﺎص ﺑﻨﻮﻋﯿﮫ :ﺧﺎص ﻣﺠﺎﻧﻲ ،وﺧﺎص ﻏﯿﺮ ﻣﺠﺎﻧﻲ.
ھﺆﻻء اﻟﻄﻼب ﯾﺘﻮزﻋﻮن ﻓﻲ  1399ﻣﺪرﺳﺔ وﺛﺎﻧﻮﯾﺔ رﺳﻤﯿﺔ،
و 364ﻣﺪرﺳﺔ ﺧﺎﺻﺔ ﻣﺠﺎﻧﯿﺔ وھﺬه ﯾﻜﻮن ﻓﯿﮭﺎ طﻼب اﻟﻤﺮﺣﻠﺔ اﻹﺑﺘﺪاﺋﯿﺔ
ﻓﻘﻂ ﺣﺘﻰ ﻧﮭﺎﯾﺔ اﻟﺼﻒ اﻟﺴﺎدس ،و  1025ﻣﺪرﺳﺔ وﺛﺎﻧﻮﯾﺔ ﺧﺎﺻﺔ ﻏﯿﺮ
ﻣﺠﺎﻧﯿﺔ .أﻣﺎ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﻔﻨﻲ ﻓﯿﻨﺘﺴﺐ إﻟﯿﮫ ﺣﺴﺐ إﺣﺼﺎءات اﻟﻌﺎم
اﻟﺪراﺳﻲ ) 100 (2006-2005أﻟﻒ طﺎﻟﺐ ﯾﺘﻮزﻋﻮن ﻓﻲ  94ﻣﺪرﺳﺔ
رﺳﻤﯿﺔ ﺣﻜﻮﻣﯿﺔ و 206ﻣﺪارس ﺧﺎﺻﺔ .وﻣﻦ ھﻢ ﻓﻲ اﻟﻤﻌﺎھﺪ واﻟﻤﺪارس
اﻟﺤﻜﻮﻣﯿﺔ ﻋﺪدھﻢ  30أﻟﻒ طﺎﻟﺐ ،و 70أﻟﻒ ﻓﻲ اﻟﻤﺪارس واﻟﻤﻌﺎھﺪ
اﻟﺨﺎﺻﺔ ،وﺑﺬﻟﻚ ﯾﻜﻮن ﻧﺼﯿﺐ اﻟﻤﺆﺳﺴﺎت اﻟﺤﻜﻮﻣﯿﺔ ﻣﻦ طﻼب اﻟﻤﺪارس
اﻟﻤﮭﻨﯿﺔ أﻗﻞ ﺑﻜﺜﯿﺮ ﻣﻨﮫ ﻓﻲ اﻟﻤﺪارس اﻟﺨﺎﺻﺔ ،ورﺑﻤﺎ ﯾﻜﻮن ھﺬا اﻟﺨﻠﻞ ﻏﯿﺮ
ﻣﻮﺟﻮد ﻓﻲ أي ﺑﻠﺪ ﻓﻲ اﻟﻌﺎﻟﻢ .ﻟﻌﻞ ﻣﺎ أﺷﺮﻧﺎ إﻟﯿﮫ ﺳﺎﺑﻘﺎً وھﻮ اﻟﻨﺺ
اﻟﺪﺳﺘﻮري ﻗﺪ ﺟﺎء ﻟﯿﺒﺮر ذﻟﻚ ﻓﻔﻲ اﻟﻤﺎدة اﻟﻌﺎﺷﺮة ﻣﻦ اﻟﺪﺳﺘﻮر اﻟﻠﺒﻨﺎﻧﻲ ﻣﺎ
ﯾﻠﻲ:
"اﻟﺘﻌﻠﯿﻢ ﺣﺮّ ﻓﻲ ﻟﺒﻨﺎن ﻣﺎ ﻟﻢ ﯾُﺨﻞ ﺑﺎﻟﻨﻈﺎم اﻟﻌﺎم أو ﯾﻨﺎفِ اﻵداب أو
ﯾﺘﻌﺮض ﻟﻜﺮاﻣﺔ أﺣﺪ اﻷدﯾﺎن أو اﻟﻤﺬاھﺐ وﻻ ﯾﻤﻜﻦ أن ﺗﻤﺲّ ﺣﻘﻮق
اﻟﻄﻮاﺋﻒ ﻣﻦ ﺟﮭﺔ إﻧﺸﺎء ﻣﺪارﺳﮭﺎ اﻟﺨﺎﺻﺔ ،ﻋﻠﻰ أن ﺗﺴﯿﺮ ﻓﻲ ذﻟﻚ وﻓﺎﻗ ًﺎ
ﻟﻸﻧﻈﻤﺔ اﻟﻌﺎﻣﺔ اﻟﺘﻲ ﺗﺼﺪرھﺎ اﻟﺪوﻟﺔ ﻓﻲ ﺷﺄن اﻟﻤﻌﺎرف اﻟﻌﻤﻮﻣﯿﺔ .".ﺣﺮﯾﺔ
اﻟﺘﻌﻠﯿﻢ ھﺬه ﺗﺼﻞ إﻟﻰ ﻣﺴﺘﻮى أن اﻟﻄﺎﻟﺐ اﻟﺬي ﯾﺪرس ﻓﻲ ﻣﺪارس ﺗﻌﺘﻤﺪ
اﻟﻤﻨﮭﺞ اﻟﻔﺮﻧﺴﻲ اﻟﻤﺴﻤﺎة "اﻟﻠﯿﺴﯿﺎت" ﻗﺪ ﯾﺘﻘﺪّم ﻟﺸﮭﺎدة اﻟﺜﺎﻧﻮﯾﺔ اﻟﻌﺎﻣﺔ
اﻟﻔﺮﻧﺴﯿﺔ وإذا ﻧﺠﺢ ﺑﮭﺎ ﻓﺈﻧﮫ ﯾﻜﺘﻔﻲ ﺑﮭﺎ وﺗﻌﺎدل ﻟﮫ ﺑﺎﻟﺜﺎﻧﻮﯾﺔ اﻟﺤﻜﻮﻣﯿﺔ.
وھﻨﺎك اﺳﺘﻨﺴﺎﺑﯿﺔ ﻓﻲ اﻹﻟﺘﺰام ﺑﺎﻟﻤﻨﺎھﺞ ﻓﻮق أﻧﮫ ﺑﻌﺪ اﻟﻌﺎم 1997
ورﻏﻢ إﻗﺮار ﻣﻨﮭﺠﯿﺔ ﻣﻮﺣﺪة ﺑﻤﺮﺳﻮم رﻗﻤﮫ  10227ﺑﺘﺎرﯾﺦ 1997\5\8
ﻓﺈن ﻋﺪدا ً ﻣﻦ اﻟﻤﺆﻟﻔﯿﻦ واﻟﻤﺪارس أﻋ ّﺪ ﻛﺘﺒﺎ ً ﻣﺪرﺳﯿﺔ ،وﺗ ّﻢ إﻗﺮارھﺎ ﺑﻌﺪ أﺧﺬ
ﻣﻮاﻓﻘﺔ ﺷﻜﻠﯿﺔ ﻣﻦ ھﯿﺌﺔ ﺗﺎﺑﻌﺔ ﻟﻮزارة اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ إﺳﻤﮭﺎ:
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ﺑﻘﻠﯿﻞ ﻋﻦ  7ﺑﺎﻟﻤﺌﺔ .ﻟﻜﻦ ﻣﻦ ﻧﺎﺣﯿﺔ اﻟﺘﻮزﯾﻊ اﻟﻄﺎﺋﻔﻲ ﻓﺈﻧﮫ ﻻ ﺗﻮﺟﺪ
دراﺳﺎت دﻗﯿﻘﺔ ﺣﻮل ﻧﺴﺒﺔ ﻛﻞ طﺎﺋﻔﺔ أو ﻣﺬھﺐ ﻣﻦ ﻣﺠﻤﻮع ﺳﻜﺎن ﻟﺒﻨﺎن،
وﯾﺨﺘﻠﻂ اﻷﻣﺮ ﺑﯿﻦ اﻟﻤﻘﯿﻤﯿﻦ واﻟﻤﻐﺘﺮﺑﯿﻦ ﻟﻜﻦ اﻟﺘﻘﺪﯾﺮات ﺗﺮﺟﺢ ﺑﺄن ﯾﻜﻮن
 30ﺑﺎﻟﻤﺌﺔ ﻣﻦ ﺳﻜﺎن ﻟﺒﻨﺎن اﻟﻔﻌﻠﯿﯿﻦ اﻟﻤﻘﯿﻤﯿﻦ ﻣﻦ اﻟﻄﻮاﺋﻒ اﻟﻤﺴﯿﺤﯿﺔ،
واﻟﺒﺎﻗﻮن ﻣﻦ اﻟﻤﺴﻠﻤﯿﻦ ،وﯾﺘﻘﺎرب أو ﯾﺘﺴﺎوى ﺑﯿﻨﮭﻢ ﻋﺪد اﻟﺴﻨﺔ واﻟﺸﯿﻌﺔ.

اﻟﻮﺿﻊ اﻟﺘﻌﻠﯿﻤﻲ اﻟﻌﺎم:
ﻧﺸﻄﺖ اﻟﺤﺮﻛﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻓﻲ ﻟﺒﻨﺎن ﺑﺎﻛﺮاً ﺑﻔﻌﻞ اﻟﺘﻨﻮع اﻟﻄﺎﺋﻔﻲ اﻟﺬي
أدى إﻟﻰ ﺣﺎﻟﺔ ﻣﻦ اﻟﺘﻨﺎﻓﺲ ﺑﯿﻦ ﻣﻜﻮﻧﺎت اﻟﻤﺠﺘﻤﻊ دﺧﻞ ﻓﯿﮭﺎ دول أوروﺑﯿﺔ
وﻋﺮﺑﯿﺔ وﻣﺮﺟﻌﯿﺎت دﯾﻨﯿﺔ ﻛﺎﻷزھﺮ واﻟﻔﺎﺗﯿﻜﺎن .وﻋﻠﻰ ﺳﺒﯿﻞ اﻟﻤﺜﺎل ﻓﺈن
طﻼب اﻟﺜﺎﻧﻮﯾﺔ اﻟﻌﺎﻣﺔ ﻓﻲ ﻣﺪارس ﺟﻤﻌﯿﺔ اﻟﻤﻘﺎﺻﺪ اﻹﺳﻼﻣﯿﺔ ﻓﻲ ﺑﯿﺮوت،
وطﻼب دار اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ ﻓﻲ طﺮاﺑﻠﺲ ﻛﺎﻧﻮا ﯾﺪﺧﻠﻮن اﻟﺠﺎﻣﻌﺎت
اﻟﻤﺼﺮﯾﺔ وﻣﻨﮭﺎ ﺟﺎﻣﻌﺔ اﻷزھﺮ ﺑﻤﺠﺮد ﻧﺠﺎﺣﮭﻢ ﻓﻲ اﻹﻣﺘﺤﺎﻧﺎت اﻟﻤﺪرﺳﯿﺔ،
ودون أن ﯾﻨﺎﻟﻮا اﻟﺸﮭﺎدات اﻟﺜﺎﻧﻮﯾﺔ اﻟﺮﺳﻤﯿﺔ ،واﻟﺘﺮﺗﯿﺒﺎت اﻟﻌﻠﻤﯿﺔ ﺑﯿﻦ
اﻟﻔﺎﺗﯿﻜﺎن واﻟﻜﻨﯿﺴﺔ اﻟﻤﺎروﻧﯿﺔ واﻟﻜﺎﺛﻮﻟﯿﻜﯿﺔ ﻗﺎﺋﻤﺔ ﻋﻠﻰ ﺻﻌﯿﺪ اﻟﻤﺪارس
واﻟﻤﻌﺎھﺪ واﻟﻜﻠﯿﺎت ﺧﺎﺻﺔ ﻛﻠﯿﺎت وﻣﻌﺎھﺪ اﻟﻼھﻮت.
ﻟﻘﺪ ﺗﺄﺳﺴﺖ ﺟﻤﻌﯿﺔ اﻟﻤﻘﺎﺻﺪ اﻹﺳﻼﻣﯿﺔ ﻓﻲ ﺑﯿﺮوت ﺳﻨﺔ 1878م،
وﻛﺎﻧﺖ ﻗﺪ ﺳﺒﻘﺘﮭﺎ ﻣﺠﻤﻮﻋﺔ ﻣﻦ اﻟﺮھﺒﺎﻧﯿﺎت ﻛﺎﻵﺑﺎء اﻟﻜﺮﻣﻠﯿﯿﻦ اﻟﺬﯾﻦ ﺑﺪأوا
ﻧﺸﺎطﮭﻢ ﻓﻲ ﻟﺒﻨﺎن ﺳﻨﺔ 1828م وإرﺳﺎﻟﯿﺎت ﻋﺪﯾﺪة أﺑﺮزھﺎ اﻟﻜﻠﯿﺔ اﻹﻧﺠﯿﻠﯿﺔ
اﻟﺴﻮرﯾﺔ )اﻟﺠﺎﻣﻌﺔ اﻷﻣﺮﯾﻜﯿﺔ ﺣﺎﻟﯿﺎً ( ﺳﻨﺔ  1866وﺟﺎﻣﻌﺔ اﻟﻘﺪﯾﺲ اﻟﯿﻮﺳﻒ
اﻟﺘﻲ أﺳﺴﮭﺎ اﻵﺑﺎء اﻟﯿﺴﻮﻋﯿﻮن ﺑﺪﻋﻢ ﻓﺮﻧﺴﻲ ﺳﻨﺔ 1874م.
أﻣﺎ اﻟﺘﻌﻠﯿﻢ اﻟﺤﻜﻮﻣﻲ ﻓﻘﺪ ﺑﺪأ ﻣﻊ اﻟﻌﮭﺪ اﻟﻌﺜﻤﺎﻧﻲ وﺗﻮاﺻﻞ ﻓﻲ ﺧﻂ
ﺑﯿﺎﻧﻲ ﺗﺼﺎﻋﺪي واﻟﺘﻌﻠﯿﻢ وﻓﻖ اﻟﺪﺳﺘﻮر اﻟﺤﺎﻟﻲ ﺣ ّﺮ ﻓﻲ ﻟﺒﻨﺎن ﻟﺬﻟﻚ ﻧﺠﺪ
ﺣﺠﻢ اﻟﻘﻄﺎع اﻟﺨﺎص ﻓﻲ اﻟﺘﻌﻠﯿﻢ اﻷﺳﺎﺳﻲ واﻟﺜﺎﻧﻮي ﻣﺎ ﻗﺒﻞ اﻟﺠﺎﻣﻌﻲ أﻛﺒﺮ
ﻣﻦ ﺣﺠﻢ اﻟﻘﻄﺎع اﻟﺮﺳﻤﻲ .ﻓﻔﻲ إﺣﺼﺎء ﯾﻌﻮد ﻟﻠﻌﺎم اﻟﺪراﺳﻲ )-2005
 (2006اﻟﻨﺘﯿﺠﺔ ﻛﺎﻧﺖ أﻧﮫ ﯾﻨﺘﺴﺐ ﻟﻠﺘﻌﻠﯿﻢ اﻟﺮﺳﻤﻲ اﻟﺤﻜﻮﻣﻲ 324651
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اﻟﻄﺎﺋﻒ ﻟﻠﻮﻓﺎق اﻟﻮطﻨﻲ ﻋﺎم  1989ﻋﻠﻰ إﻋﺎدة اﻟﻨﻈﺮ ﺑﺎﻟﺘﻘﺴﯿﻤﺎت
اﻹدراﯾﺔ ،وﺣﺘﻰ اﻵن ﺻﺪر ﻣﺮﺳﻮﻣﺎن ﻓﻲ اﻟﻌﺎم  2004ﺑﺄن ﺗﻜﻮن ﻣﺤﺎﻓﻈﺔ
ﻋﻜﺎر وھﻲ ﻗﺴﻢ ﻣﻦ ﻣﺤﺎﻓﻈﺔ اﻟﺸﻤﺎل ،وﻣﺤﺎﻓﻈﺔ اﻟﮭﺮﻣﻞ وھﻲ ﻗﺴﻢ ﻣﻦ
ﻣﺤﺎﻓﻈﺔ اﻟﺒﻘﺎع ،وﻟﻜﻦ ﻟﻢ ﯾﺘﻢ ﺗﻨﻔﯿﺬ اﻟﻤﺮﺳﻮﻣﯿﻦ ﺣﺘﻰ ﺗﺎرﯾﺨﮫ وﻟﻢ ﺗﺴﺘﻜﻤﻞ
اﺟﺮاءات ﺗﻘﺴﯿﻢ إدراي ﻟﻜﻞ ﻟﺒﻨﺎن.
ﯾﺤﺘﻔﻞ ﻟﺒﻨﺎن ﺑﻌﯿﺪ اﻻﺳﺘﻘﻼل ﻓﻲ /22ﺗﺸﺮﯾﻦ اﻟﺜﺎﻧﻲ-ﻧﻮﻓﻤﺒﺮ واﻟﺘﻮﻗﯿﺖ
ﻓﯿﮫ ﺑﻌﺪ اﻟﺘﻮﻗﯿﺖ اﻟﺪوﻟﻲ )ﻏﺮﯾﻨﺘﺶ( ﺑﺴﺎﻋﺘﯿﻦ ،وﻓﻲ اﻟﺼﯿﻒ ﯾﻜﻮن ﺑﺰﯾﺎدة
ﺛﻼث ﺳﺎﻋﺎت.
أﻣﺎ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻠﺴﻜﺎن ﻓﮭﻨﺎك ﻣﺸﻜﻠﺔ ﺣﯿﺚ ﻻ ﺗﻮﺟﺪ اﺣﺼﺎءات دﻗﯿﻘﺔ،
وﻟﻌﻞ اﻟﻮﺿﻊ اﻟﻄﺎﺋﻔﻲ ﻓﻲ ﻟﺒﻨﺎن ھﻮ اﻟﺬي وﻟّﺪ ھﺬه اﻟﻤﺸﻜﻠﺔ .ھﻨﺎك دراﺳﺎت
 4ﻣﻼﯾﯿﻦ وﻣﺌﺔ
ﻋﻠﻰ ﺷﻜﻞ اﺳﺘﻄﻼﻋﺎت ﻗﺎﻟﺖ ﺑﺄن ﺳﻜﺎن ﻟﺒﻨﺎن ھﻢ
أﻟﻒ ،وھﻨﺎك دراﺳﺔ أﺟﺮﺗﮭﺎ وزارة اﻟﺸﺆون اﻻﺟﺘﻤﺎﻋﯿﺔ وإدارة اﻹﺣﺼﺎء
اﻟﻤﺮﻛﺰي وﺑﺮﻧﺎﻣﺞ اﻷﻣﻢ اﻟﻤﺘﺤﺪة ﻋﺎم  2004ﺗﻘﻮل ﺑﺄن ﻋﺪد اﻟﺴﻜﺎن
اﻟﻤﻘﯿﻤﯿﻦ ﻓﻲ ﻟﺒﻨﺎن ھﻮ  3 755 034ﻧﺴﻤﺔ ﯾﺘﻮزﻋﻮن ﻓﻲ 879 855
أﺳﺮة وﻓﻲ ھﺬه اﻟﺪراﺳﺔ أن ﻧﺴﺒﺔ اﻟﻠﺒﻨﺎﻧﯿﯿﻦ ﻣﻨﮭﻢ  93.4ﺑﺎﻟﻤﺌﺔ ،وﻟﻜﻦ ﻛﻞ
ذﻟﻚ ﺗﻘﺮﯾﺒﻲ ﻓﮭﻨﺎك ﻗﺴﻢ ﻛﺒﯿﺮ ﻣﻦ اﻟﻠﺒﻨﺎﻧﯿﯿﻦ ﯾﻌﻤﻞ ﻓﻲ اﻟﺨﺎرج وﻣﻌﮫ أﺳﺮﺗﮫ
وﺣﺼﻞ ﻋﻠﻰ ﺟﻨﺴﯿﺔ أﺧﺮى ،وﻻ ﯾﻮﺟﺪ اﺣﺼﺎء دﻗﯿﻖ ﻟﻐﯿﺮ اﻟﻠﺒﻨﺎﻧﯿﯿﻦ
اﻟﻤﻘﯿﻤﯿﻦ ﻓﻲ ﻟﺒﻨﺎن ﺳﻮاء ﻓﻲ اﻟﻤﺨﯿﻤﺎت اﻟﻔﻠﺴﻄﯿﻨﯿﺔ أو ﻣﻦ ﺟﻨﺴﯿﺎت ﻋﺮﺑﯿﺔ
وﺟﻨﺴﯿﺎت أﺧﺮى.
أﻣﺎ ﻧﺴﺒﺔ اﻟﺬﻛﻮر ﺑﯿﻦ اﻟﺴﻜﺎن ﺣﺴﺐ اﻟﺪراﺳﺔ اﻟﺴﺎﺑﻘﺔ اﻟﺬﻛﺮ ﻓﮭﻲ
 49.8ﺑﺎﻟﻤﺌﺔ ،وﻟﻜﻦ اﻟﻮاﻗﻊ رﺑﻤﺎ ﯾﻜﻮن ﻏﯿﺮ ذﻟﻚ؛ أي أن اﻟﺬﻛﻮر ﻣﻦ
اﻟﻤﻘﯿﻤﯿﻦ ﻋﻠﻰ أرض اﻟﺪوﻟﺔ ﺑﺴﺒﺐ ﺿﺤﺎﯾﺎ اﻟﺤﺮب اﻷھﻠﯿﺔ ﻣﻦ ﻋﺎم 1975
إﻟﻰ اﻟﻌﺎم  ،1990وﺑﺪاﻋﻲ اﻟﮭﺠﺮة ﻗﺪ ﯾﻜﻮﻧﻮن أﻗﻞ ﻣﻦ ذﻟﻚ ،وھﻨﺎك
ﻋﺸﺮات آﻻف اﻷﺳﺮ اﻟﻠﺒﻨﺎﻧﯿﺔ ﻣﻌﯿﻠﮭﺎ ﻣﻮﺟﻮد ﻓﻲ ﺑﻠﺪ ﻋﺮﺑﻲ أو أﺟﻨﺒﻲ،
واﻷﺳﺮة زوﺟﺔ وأوﻻد ًا ﻓﻲ ﻟﺒﻨﺎن .واﻟﻤﺠﺘﻤﻊ اﻟﻠﺒﻨﺎﻧﻲ ﺳﻜﺎﻧﯿﺎً ﻛﻜﻞ
اﻟﻤﺠﺘﻤﻌﺎت اﻟﻌﺮﺑﯿﺔ واﻹﺳﻼﻣﯿﺔ ﯾﻌﺪ ﻓﺘﯿﺎ ً ﺣﯿﺚ ﻧﺴﺒﺔ ﻣﻦ ھﻢ دون  15ﺳﻨﺔ
ﻣﻦ اﻟﻌﻤﺮ ﻗﺪ ﺗﺼﻞ إﻟﻰ  30ﺑﺎﻟﻤﺌﺔ ﺑﯿﻨﻤﺎ ﻧﺴﺒﺔ ﻣﻦ ھﻢ ﻓﻮق  65ﺳﻨﺔ ﺗﺰﯾﺪ
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واﻗﻊ اﻟﺘﻌﻠﯿﻢ اﻟﺪﯾﻨﻲ اﻹﺳﻼﻣﻲ ﺿﻤﻦ اﻟﺘﻌﻠﯿﻢ اﻟﻌﺎم ﻓﻲ
ﻟﺒﻨﺎن
اﻷﺳﺘﺎذ ) (Professeurاﻟﺪﻛﺘﻮر أﺳﻌﺪ اﻟﺴﺤﻤﺮاﻧﻲ
أﺳﺘﺎذ اﻟﻌﻘﺎﺋﺪ واﻷدﯾﺎن ﻓﻲ ﺟﺎﻣﻌﺔ اﻹﻣﺎم اﻷوزاﻋﻲ – ﺑﯿﺮوت

اﻟﺠﻐﺮاﻓﯿﺎ واﻟﺴﻜﺎن:
ﯾﻘﻊ ﻟﺒﻨﺎن ﻓﻲ اﻟﻨﺼﻒ اﻟﺸﻤﺎﻟﻲ ﻟﻠﻜﺮة اﻷرﺿﯿﺔ ﺑﯿﻦ ﺧﻄﻲ اﻟﻄﻮل
 35و36؛ وﺧﻄﻲ اﻟﻌﺮض  33و .34وھﻮ ﻓﻲ وﺳﻂ اﻟﺴﺎﺣﻞ اﻟﺸﺮﻗﻲ
ﻟﻠﺒﺤﺮ اﻟﻤﺘﻮﺳﻂ.
ﻣﺴﺎﺣﺔ ﻟﺒﻨﺎن  10452ﻛﻠﻢ) ²ﯾﺤﺘﻞ اﻟﻌﺪو اﻻﺳﺮاﺋﯿﻠﻲ ﻣﻦ ﻟﺒﻨﺎن ﻣﺎ
ﯾﺰﯾﺪ ﻋﻠﻰ  200ﻛﻠﻢ ²ﻓﻲ ﻣﺰارع ﺷﺒﻌﺎ وﺗﻼل ﻛﻔﺮ ﺷﻮﺑﺎ وﻣﻨﺎطﻖ أﺧﺮى(.
ﯾﺤﺪ ﻟﺒﻨﺎن ﻣﻦ اﻟﺠﻨﻮب ﻓﻠﺴﻄﯿﻦ اﻟﻤﺤﺘﻠﺔ وطﻮل اﻟﺤﺪود ﯾﺒﻠﻎ  79ﻛﻠﻢ ،وﻣﻦ
اﻟﺸﻤﺎل واﻟﺸﺮق اﻟﺠﻤﮭﻮرﯾﺔ اﻟﻌﺮﺑﯿﺔ اﻟﺴﻮرﯾﺔ ،واﻟﺤﺪود اﻟﻤﺸﺘﺮﻛﺔ ﺑﯿﻦ
ﻟﺒﻨﺎن وﺳﻮرﯾﺎ  278ﻛﻠﻢ ،وﯾﺤﺪه ﻣﻦ اﻟﻐﺮب اﻟﺒﺤﺮ اﻟﻤﺘﻮﺳﻂ ،واﻟﺴﺎﺣﻞ
اﻟﻠﺒﻨﺎﻧﻲ ﻋﻠﻰ اﻟﺒﺤﺮ اﻟﻤﺘﻮﺳﻂ اﻣﺘﺪاده  220ﻛﻠﻢ.
ﺑﯿﺮوت ھﻲ ﻋﺎﺻﻤﺔ ﻟﺒﻨﺎن وﻓﯿﮭﺎ ﻣﻄﺎر ﻣﺮاﻓﻘﮫ ﻣﺘﻄﻮرة ،وﻣﺮﻓﺄ
ﺑﺤﺠﻢ ﻣﻌﻘﻮل .وﻣﻦ اﻟﻤﺪن اﻟﺮﺋﯿﺴﺔ ﻓﻲ ﻟﺒﻨﺎن :طﺮاﺑﻠﺲ وﺻﯿﺪا وﺻﻮر
وﺑﻌﻠﺒﻚ وﺟﺒﯿﻞ وزﺣﻠﺔ وﺟﻮﻧﯿﺔ .أﻣﺎ اﻟﺘﻮزﯾﻊ اﻹدراي ﻟﻠﺠﻤﮭﻮرﯾﺔ اﻟﻠﺒﻨﺎﻧﯿﺔ
ﻓﺈﻧﮫ إﻟﻰ ﻣﺤﺎﻓﻈﺎت وﻛﻞ ﻣﺤﺎﻓﻈﺔ ﺗﺘﻜﻮن ﻣﻦ ﻣﺠﻤﻮﻋﺔ أﻗﻀﯿﺔ .ﻛﺎن اﻟﺘﻘﺴﯿﻢ
اﻟﺴﺎﺑﻖ ﻗﺒﻞ اﻟﻌﺎم  1990ﯾﺠﻌﻞ ﻟﺒﻨﺎن ﻓﻲ ﺳﺖ ﻣﺤﺎﻓﻈﺎت ھﻲ :اﻟﺸﻤﺎل
وﺟﺒﻞ ﻟﺒﻨﺎن وﺑﯿﺮوت واﻟﺒﻘﺎع واﻟﺠﻨﻮب واﻟﻨﺒﻄﯿﺔ .وﻗﺪ ﻧﺼﺖ وﺛﯿﻘﺔ
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